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Welcome to the Resource Pack

Rigged is a story of choices and responsibility set against a
backdrop of modern small town living. Truthful and
compassionate, the piece provides a wealth of stimulus for
political, social and dramatic debate.

This resource pack is designed to help you discover the
production in more detail, exploring the themes and
creative elements of the play through a variety of written
and practical activities. 

For drama students, all aspects of the creation of the
production are included, as well as insights in to the
creative team’s experiences of the process and techniques to
analyse the performance. 

For non-drama students, debate and exercises around the
themes of the production choice, aspirations and family are
included.

Awarding Body Criteria Page

Edexcel Unit 1: Drama Exploration
Providing stimuli 7
Explorative strategies 7, 13
Understanding the drama

medium 4
Unit 2: Exploring Play Texts
Understanding of context 2, 4
Developing characters 11, 12, 13
Design elements and the text 15, 16
Analysing live performance 17

AQA Unit 1: Drama Written Paper
Section B:
Understanding of context 2, 4
Developing characters 11, 12, 13
Design elements and the text 15,16
Section C:
Analysing live performance 17

OCR Unit A581: Underpinning Content
Plot 5, 6
Understanding of context 2, 4
Developing characters 11, 12, 13
Improvisation 13
Semiotics 15, 16
Unit A582: Drama in the making
Providing stimuli 7

WJEC DR1: Devised Performance
Providing stimuli 7
Analysing live performance 17
DR2&3
Understanding of context 2, 4
Developing characters 11, 12, 13
Design elements and the text 15, 16

Btec First C7: Understanding Drama
Understanding of context 2, 4
Understanding of process 10, 14
C8: Performing scripted plays
C9: Acting
Developing characters 11, 12, 13
D12: Design for Performance
Interpreting performance 17
Design environment and skills 15, 16

The script of Rigged is also available from Theatre Centre
for £5 if you wish to use it for set text modules.

These resources can be used to support the delivery of Key
Stage 4 Drama. The following table details the elements of
each drama specification supported in this pack and where
you can find the corresponding information and activities.



Rigged online

From 7th September 2009
you will be able to access
more resources on our
website www.theatre-
centre.co.uk. Every Monday
for the ten weeks of the tour
we will post an exclusive
interview with a member of
the creative team as well as
ideas  and activities to
explore their role further. 

You and your students can
pose any questions to the
team in our online forum
and share your thoughts on
the piece with others who
have seen it from around
the country.

So why not get interactive
and get involved with
Rigged Online.
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THE COMMISSION

DEBATE: Who is really at a disadvantage?

The Commission

Natalie Wilson, Artistic Director of Theatre Centre and
Director of Rigged, commissioned Ashmeed Sohoye after
seeing a rehearsed reading of his play Identure at Talawa
Theatre Company’s evening of new work. Natalie was so
struck by the poetry and craft of the play that she asked
Ashmeed to write for Theatre Centre.

Ashmeed was just starting a new position at a school in
North London as a Learning Mentor and it was agreed that
he would listen to and observe the young people and
environment of the school before deciding what the play
should be about. As Ashmeed was searching for his play,
media attention was focused on the rise of disaffection and

“And in some parts of the country, it is clear that what defines disadvantage
won’t be black or brown, it will be white. And we will have to take positive action
to help some white groups, what we might call the white underclass.” 
Trevor Philips, Chair of the Equality & Human Rights Commission (28th October 2008)

l Split into two groups, one agreeing with the above statement and one disagreeing. In those groups take 10-15
minutes to note down the key points you want to make in the debate to show that you agree/disagree with the
statement. 

l Returning to the whole group take it in turns to share your points, allowing chance for the other team to
respond to your points.

discontent amongst white working class communities. At
the same time, Ashmeed reported back to Natalie that the
burning story for him was in watching the white boys in the
school searching for identity and purpose, trying to change
their future against all the odds. With teachers and
Education Authorities verifying that a lack of aspiration is
one of the major challenges facing young people today, it
felt to Natalie that Rigged would be the right commission,
at the right time by the right writer. 

The school where he worked, and its students, became
Ashmeed’s inspiration and both have offered him and the
playwriting process a realism and immediacy which is so
crucial in making engaging work. 
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THEMES

Themes

Rigged, compassionate in it’s telling of the challenges
facing today’s society, focuses on the universal concepts of
choice, aspirations, and family.

In the piece both Sarah and Nathan are at a big transition
point in their lives; the end of compulsory education, and
must make choices about what to do next. But what choices
do they have? Have their paths already been decided? Are
their lives Rigged? These questions are central to Nathan
and Sarah’s journeys as they begin to explore the realities
of their communities and their own aspirations.

Aspirations and ambitions are different for everyone; they
give us something to aim for and to be measured against.
While we can create our own ambitions, other people can
hold them for us too. Sometimes these aspirations will have
limits depending on what we believe to be achievable from
our experience and circumstances. 

Nathan is very much the subject of differing ambitions for
his life. He wants to make something of himself but lives in
a town where people have few aspirations or expectations of
him. This is a constant struggle for Nathan.

With him in that battle are the people with whom he has
relationships; Gary, Kathy, Sarah, his Dad, “Little Baby It”
and even the college receptionist engage in this struggle at
one time or another. Whether they are allies or enemies is
not necessarily clear and Nathan must make his own
decisions about where his loyalties lie.

The wider societal structures that exist in Britain also come
in to scrutiny throughout the play as the family engages with
different state institutions; prisons, the armed forces,
courts, schools, churches, etc. Writer Ashmeed Sahoye
comments:

“…After about two weeks of being at the school the story
that interested me was becoming clear. It seemed to me
that there was a culture, amongst the working class white
boys in particular, of low aspirations and expectations and
of generational failure. It was a story of the class system
failing that demographic in a way that is not immediately
visible.”

ACTIVITY: Generating ideas for performance

Learning Objective: To understand and be able to
undertake a process of formulating ideas for
performances that are relevant and engaging.

Materials: Pen, paper

When Ashmeed started writing Rigged, he took a very
explorative approach – he wanted to use the play as
a means to try and answer a question. Whether he
answered the question or not is not important, the
exploration of the question is what made the play.

The inspiration for the question, and therefore the
play, came very much from the observation of the
environment he was in. This meant that, from the
beginning, he was at the centre of his chosen topic,
allowing him to observe relevant actions regularly. 

l On a piece of plain paper, write your name in the middle. Branching out from this, write the places you regularly
spend your time. E.g. School, Youth Groups, Parks, Home, etc.

l Branching off from each of these, write down what happens in these places, are there any unusual trends? What
makes that place different to anywhere else? Is there one particularly interesting character?

l Now think about the things that you have listed in these places, what questions could you explore around them.
Note these down too. See the example opposite:
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POLITICAL THEATRE

ACTIVITY: Generating Ideas for Performance contd.

l From the
questions you have
created, pick the
one that you find
most interesting to
explore. Remember:
writing takes a lot of
commitment and
you will be spending
quite a bit of time
on it so make sure
the question is
something that
excites you as in
turn this will help
you excite your
audience. 

Political Theatre

Theatre is often used as a place to try and make sense of
political issues of the time. In Greek theatre many plays
would focus on the relationships between the central
characters and the Gods. The Greeks believed the gods had
power over their lives, and the plays demonstrated what
would happen to people who tried to disturb the social
order. Theatre would be used to address controversial
and/or difficult issues of the society and while this is often
still the focus of much political theatre, there has been an
evolution in form.

While Greek plays often informed a dominant ideology, the
evolution of political theatre has led to pieces that
challenge and/or encourage the audience to think for
themselves. Shakespeare showed a deep understanding of
the bureaucracy of his time and would often open this up
for an audience to look upon and judge. Later Brecht in his
Epic theatre encouraged the audience to think for
themselves by getting the actors to represent characters
rather than inhabit them, creating a distance from which
the audience could take a more objective view of the
action.

Later, pioneering theatre company 7:84 in Scotland
created another shift in political theatre as it sought to
engage working class audiences. They took performances
out of the theatre and into community centres and other
public places and spoke to their audience in political terms
but using popular entertainment as a medium. It sought to
“support working class aspirations, to remind people of
their history and human potential.” It was rooted in a
socialist sensibility which ultimately caused problems, as
the Arts Councils in Scotland and England did not want to
fund theatre that was not politically neutral.

This policy has therefore led to a reduction in the number
of theatre companies in recent times who would call
themselves political in this way. While there are still some
companies, such as The Red Room, who feel it is the “role
of art to be visionary and put a perspective across”, more
theatre now looks to inform or protest. Political theatre in
the 21st century is more often in reaction to events and in
conversation with the government. For example Tricycle
Theatre ran “The Great Game” season which seeked to
provide a history of Afghanistan up to the present day in
order to give a context in which to try and make sense of
political events. Similarly Upstart Theatre produced a play
about John Charles De Menezes examining the media’s
reaction to his death. 

Much political theatre in modern times however seems to be
driven by the playwright, stemming from Arthur Miller and
including writers such as Mark Ravenhill, David Hare and
David Elridge. Miller in particular was concerned with the
tragedy of the common man and examining this in its
domestic setting. Rigged Is driven by a similar ethos, being
about people’s lives.

Rigged brings a number of current social and political
issues into the theatre and into an audience’s mind. While
it offers no direct answers, it encourages the audience to
think more deeply about the scenarios of this often silenced
sector of society and considers their problems with
compassion, rather than the stereotyped view that they may
have had in the past. 

It also lays out a direct challenge to its target audience in
opening up of the concept of choice. It encourages
responsibility in the things that happen to you by
recognising that much will stem from the decisions you
choose to make. 
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SYNOPSIS

Synopsis

While his girlfriend Sarah works her way through her GCSE
exams, his mum, Kathy, practises her letters and his
stepdad, Gary, bets on the horses, Nathan plays pound after
pound in the fruit machines. Some days he wins, most days
he loses. Growing angry at the machine taking all his
money, he attacks the machine and then the staff who try
to prise him away.

Nathan refuses to take responsibility for the incident,
despite being given an ASBO by a court judge. Kathy
reminds him that his temper will land him with more than
an ASBO if he continues. After all “It was your temper that
got you forced you out of school”. At a loss with Nathan’s
inability to take responsibility, it becomes too much for
Sarah as she leaves imploring Nathan to listen to his Mum.
On her own she reminisces of the first time she met Nathan,
how sweet he was as he saved her from the hounding of an
older lad and how as she got to know him, he was not as
tough as he made out and they just got closer and closer.

Meanwhile Kathy fills in step-dad Gary on the events in
court, the judge’s talk about National Service being of
benefit for some of today’s youth and the ASBO. Shaking
the ASBO off as something everyone on their estate has for
something or other, Gary points out that National Service
would keep him away from the fruit machines, leading
Kathy to point out he is not setting a good example himself
by spending his money on the horses. 

Nathan has caught up with Sarah and is trying to persuade
her that things are not that serious, that “nobody can take
a dump round here without being given an ASBO” and that
neither his Mum nor Sarah would have cared before they
‘got religion’. Anyway, he is bored all day what is he
supposed to do?

Nervously Sarah ventures that he won’t have time to be
bored much longer – she is pregnant. Unable at first to take
this in, Nathan surprises Sarah by not flipping out as he did
when they once had a scare before but instead taking it as
a “little blessing”. His Mum had him at a similar age so why
shouldn’t they have “Little Baby It.” “Maybe this is the kick
up the backside that I needed.”

Heading home to share the news, they walk in on Kathy
practising her letters so that she can read aloud in Bible
class. Embarrassed, she quickly gathers the cards together
and heads for the door. Nathan calls her back to share their
news only to find that she already knows – “Mums know
these kinds of things.” Kathy congratulates them with the
caution that she hopes Sarah doesn’t end up like her “Alone
in a cold empty flat at seventeen”. Nathan, injured by his
Mum’s lack of confidence in him, exclaims that he won’t be
like his Dad and storms out.

Hoping for a warmer reception, he heads to the bookies to
share his news with Gary. Like Kathy before, Gary guesses
the news before Nathan has the chance to say anything –
explaining they have seen it all before. Excitedly Nathan

tells Gary of his plans to go to college and become a
plumber. However Gary has other thoughts – reminding
Nathan that he didn’t finish school – he suggests the army
as an alternative. Nathan entertains the idea of becoming a
commando like his Great Grandfather fleetingly before
settling for a trade instead and asking Gary for a pound.

Refusing his stepson his vice, he conceals his own lack of
money as due to his job and not his gambling on the horses.
“In fact any job is rubbish when people have got no money
to spend”…”unless you’re a soldier.”

Meeting up with Sarah later, Nathan has been to the college
to pick up an application form for a plumbing course but is
already having second thoughts after a run-in with a
receptionist who had been looking down her nose at him.
Sarah reassures Nathan that he’s being paranoid and that
he is good enough to make something of himself – after all
Alan Sugar never finished school either. 

Determined to do something with her future too, Sarah
confides in Kathy that she asked her teacher about the
possibility of going back to school only to be told by the
teacher that “it’s a health and safety thing” and that maybe
she should keep her options open – is she sure about the
baby? 

Knowing the teacher from previous conversations with him
about Nathan, Kathy goes on to explain just why Nathan is
no longer in school. Embarrassed at the prospect of
admitting that she can’t read, Kathy resisted push after
push from the teacher to read the papers sent to her about
Nathan’s potential exclusion. When he would not back down
and simply talk to her, Kathy became distraught and storms
out of the school for the last time with Nathan in tow. 

With no where else to turn, Sarah tries her new found God
to provide some answers. “Is this the right time, or is this a
test. If I have this baby, I know I’d love it but I don’t want
to regret it at the same time.”

Returning home to find Kathy praying for “Little Baby It”,
Gary takes the opportunity to voice the truth he feels they
are all ignoring. “Little Baby It” isn’t going to have a better
life than any of them before – Nathan will leave like his Dad
did to him, Gary’s to him, Sarah’s Mum to her. As a result
they’ve all been stuck in the same town just getting by and
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SYNOPSIS

he doesn’t want that for Nathan – to Kathy’s disgust he
suggests that Nathan should get out and join the army.

Rejected from college, Nathan struggles to control his
temper and it is left to Sarah to calm him once again.
Carried back to the source of his anger Nathan outlines one
of his earliest memories. “One of my first memories was
getting pushed off my bike by an older boy in the park, and
this boy taking my bike. Dad came over to me and told me
to… Smack him in the mouth… I just carried on crying.
Dad lifted the boy off my bike, marched over to his mum
and dad and smacked his dad on the nose and walked off.
When we got home he started screaming at me… Don’t you
ever do that again, you made me look like a right mug. Do
you think cowards deserve bikes Nathan, do you!… No dad,
no…. He took my bike out to the back garden, and smashed
it up with a hammer right in front of me and handed me one
of the stabilizers as a reminder… I want you to remember
what it feels like to be a complete and utter coward!... I
don’t ever want to feel like that again.”

Sarah comforts him with a nursery rhyme she remembers
her own Mum singing before she walked out without giving
any reason. Nathan’s Dad on the other hand disowned him
from prison when he found out that Gary was to adopt him.

While Gary tries to rescue Nathan from the slots once again,
Kathy confesses to Sarah that was she to have her time
again she might not bring a child in to the world at such an
early age. While Gary is calming Nathan, he ventures the
idea of the army once more. A fresh start – a change of
scenery.

Nathan goes to talk to both Sarah and his Mum separately
about the idea. Sarah accuses him of running away while
Nathan insists he is trying to get a life for the three of them.
In the meantime Kathy is not prepared to sign away her only
son to war, meanwhile Gary not wanting Nathan to end up
just like him signs his papers for him.

Distraught that Nathan has decided his future without
talking to her, Sarah confides in Kathy that she too has
hopes and dreams for the baby and for herself and despite
Kathy’s attempts to tell her otherwise, Sarah admits that
right now she can’t realise any of these if she has the baby.
Walking in on Kathy crying, Gary is angered to find out that
Sarah may have an abortion. In response Kathy throws back
that if he hadn’t signed away her son’s life this might not
have happened. As the fight escalates Nathan arrives home
to hear Gary shout: “he’s no angel. He’s a little scumbag
[…] just like his Dad…and if his little baby was born it
wouldn’t stand a chance. So maybe it is a good thing she’s
going to have it flushed away or ‘whatever’ it is they do with
them, maybe that’s what you should have done with him in
the first place.” 

On hearing this Nathan attacks Gary viciously. Kathy tries to
pull him off but to no avail, with no other option she calls
the police. The attack is long and brutal.

As we see Sarah changing in to a hospital gown and Nathan
in to his young offender’s uniform, Kathy reveals that as
Nathan was already serving an ASBO the judge had no
choice but to issue a custodial sentence. 

While in the young offenders institute, Nathan’s call-up
date comes through, he screws it up and throws it away. It
was just a dream “a dream that I could make something of
myself”.

Later in the young offenders institute, during a young
fathers class, Nathan is asked to share something he knows
about babies. He recalls Sarah’s nursery rhyme, singing it
gently to the fake baby in his arms, Sarah joins in part way
through.

Their singing fades to the noise of fruit machines, rising and
falling in to silence as we leave them.

“If young people are labelled as failures, they’ll learn to fail and reach a point where they don’t know how to
succeed. There’s often a catalyst that causes change. They lose a parent or a grandparent that causes them to do
things differently, they lose confidence and motivation. They look for blame and they say, ‘I come from a bad area,
I go to a [rubbish] school, the teachers say I’m thick, my mum and dad say I’m useless’. Once they’ve got the
label they keep it.” Steve Beltcher, Outreach Development Worker, Fairbridge Charity

DEBATE: Where do the problems for working class white boys start?

l Read the quotation from Steve Beltcher above. 

l Firstly consider to what extent you believe the self-fulfilling prophecy to be true. Discuss your ideas in groups of
three or four. Staying in these groups, consider that Nathan is symbolic of a community that is increasingly being
described as disadvantaged by equality groups and the media, but what is causing this imbalance and why are
working class white boys underachieving? Is society letting them down or are they responsible?

l As a class list the reasons you think Nathan is struggling to achieve. Now consider: How could these be
changed? What opportunities are available for Nathan? What is stopping him getting at them?
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THEME: ASPIRATIONS

Central to Nathan and Sarah’s stories are their aspirations;
what they want to be and how they should go about
achieving them. The writer explores the concept of self-
fulfilling prophecy where young people’s perceptions of

themselves are shaped by the definition other people give
them and they behave accordingly. Therefore if someone is
told they are to fail this will happen simply because the
prediction has been made.

There is a large amount of evidence to prove this theory, but
it is also noted that this may not be the same for everyone,
that people can have differing reactions to people’s
expectations. Some may resent it so strongly that it
motivates them to succeed to prove people wrong.

In Nathan’s case he is not expected to make something of
his life by his parents or teachers, who also view the run
down town as something that has limited them. Sarah, in
the same situation, is determined that if she tries hard
enough she can make something of herself and prove other
people wrong.

The writer, through Nathan and Sarah, encourages us to
consider how we react to our own circumstances and
examine the expectations we have of others. We are
presented with two differing approaches to a very similar set
of circumstances and encouraged to make our own
judgements on the merits of them. 

A storyboard
visually tells
the story of a
play panel by
panel, a bit
like a comic
book. 
A storyboard

should contain the following information: the
sequence of the play; the characters in each scene;
the action in each scene (how do people move around
the stage); a summary of what is being said in each
scene. A storyboard can be created by drawing, taking
photographs, cutting out images from magazines or on
a computer.

STORYBOARDING

“You’ve got parents telling you you need to go to school, but a lot of kids have got a problem with authority. So teachers
telling them what to do makes them worse. There’s so many distractions. You just want to join in because you want a
laugh as well. It wasn’t that you didn’t want to work, you just didn’t think about it. My mum used to cry, she thinks it was
bad parenting. I tried to explain it’s not her, it’s me. In deprived areas there’s a big black cloud hanging over everyone
who’s trying to make it. There’s lack of support, there’s nothing to do, that’s why you hang round on the streets. I was a
cheeky kid, then my attitude did change at 14 – look at me, you can’t touch me.” Lee McConville, 22

“Black kids are proud to be black, Asian kids are proud to be Indian or Pakistani. There’s not a lot of cultural identity for
white Anglo-Saxon males.” Steve Beltcher, Fairbridge Charity

“The role model in their own homes is usually grandma or mum or auntie. The male role model – the key element in
forming a young boy’s impression of who they’re supposed to be – can come from a hero in a video game or an action
adventure, which tends to be violent and which tends not to include good relationships with women. So the only thing
that they value is fun and excitement associated with their role model.” Neil Ezard, Aycliffe Secure Services Children’s Home

ACTIVITY: ‘Lost White Boys’ – News as stimulus for improvised performance

Learning Outcome: To understand how and be able to use news items to create dramatic performance and
improvisations.  To be able to develop and clarify ideas through storyboarding.

Materials: Paper, pen, photocopies of quotations. (Camera, magazines, computers – depending on the method used
for storyboarding)

l In groups of 3 or 4, read the quotations above taken from The Times 2007 Article ‘Lost White Boys’. 
l In your groups decide what they each mean and discuss your opinions on them. Do you agree with them or not?
Are you unsure? Remember there is no right or wrong answer here and everyone is entitled to their own opinion. 
l Decide which quotation you are going to use as the starting point for your drama. Consider the number of
characters that you will need ensuring that every member of the group has a part. 
l Drawing on your chosen quotation and discussion create a storyboard for your performance. Think about the
purpose of your story and what effect you want it to have on the audience.
l Now you have your story and your roles, try adding language and movement to create your own short drama. 

These pieces may be developed further through exploring the characters created in more depth. 
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THEME: CHOICE

Nathan and Sarah have choices to make throughout the
play, some are very explicit such as deciding whether or not
to keep “Little Baby It” or choosing whether to join the
army; others are less obvious such as Nathan choosing
where to spend his free time. Each choice has an influence
on Nathan and Sarah’s future whether they realise it at the
time or not. 

Current thinking indicates that the Western World now lives
in a time of too much choice often resulting in a paralysis –
it becomes too difficult to choose so we don’t bother to
choose at all. Also in a world with so much choice comes
increased pressure and responsibility: if we make a bad
decision in a world where there is not much choice then it
is the world’s fault. If we make a bad decision in a world
where there is lots of choice then it is our fault. 

DEBATE: Who has and who can influence choice?

Choice – The act of selecting. The moment where you have to change direction.

Option – One of a number of things from which only one can be chosen. The roads available to you. 

In groups of three or four, list the choices Nathan has to make throughout the play. Following this, list the options
available to Nathan for each choice and the things that might influence him. For each, talk about what choice you
would have made in that situation and why.

ACTIVITY: Decision Making Role Plays

Learning Objective: To understand how drama can be used to
represent real life situations and provide insight in to the
thought processes behind how people make decisions. 

Materials: Empty Classroom Space

In pairs choose a scenario form the list below:
Kathy is in the head teacher’s office talking to him about
Nathan’s behaviour at school and the possibility of him being
excluded. The head teacher needs Kathy to have read the
papers to understand her options. Kathy can’t read.
Choice: Does Kathy continue to hide that she can’t read or risk
embarrassment by admitting it?
Nathan is about to come out of the young offenders institute
and must make a decision about what he does next. He has a
place in the army.
Choice: Does Nathan join the army or go back home?
Sarah is talking to her teacher about the possibility of going
back to school to resit GCSE’s if she needs to. She knows she
is pregnant. The teacher knows that she will not be allowed back to school while she is pregnant and wants her to
be sure she has thought about all her options.
Choice: Does Sarah keep the baby or go back to school?
Gary is talking to Kathy about the possibility of Nathan joining the army. He considers the life he has had in this
town. Kathy does not want Nathan to join the army but to stay around and be a father to his child.
Choice: Does Gary sign Nathan’s forms to join the army or do right by Kathy and keep his marriage happy?

l Improvise short scenes in which the decision highlighted must be made. 
l Talk afterwards about how you felt during the scene: did it feel like the lead character was influenced by the
other character in the scene? Did it feel like there was a choice or that they were backed in to a corner? Was the
decision made in your scene different to the one made in the play? Why?

Nathan is so paralysed by the choices available to him that
he buries his head believing that society is set against him,
that things are Rigged. Sarah on the other hand recognises
that she must take responsibility for the choices she makes
if she wants to do something with her life.

What Nathan doesn’t realise is that he makes some choices
automatically every day, such as what to do with his time
when he is bored and that these decisions affect his future
too. Through Nathan’s story, the writer invites us to
consider the choices we make on a daily basis and how they
could affect our future. He asks us to consider what we
might not perceive to be choices at the time such as getting
in to fights and the moral implications and effects of
decisions such as Kathy choosing to take Nathan out of
school rather than admitting that she can’t read.
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THEME: FAMILIES

Neither Nathan nor Sarah live in what is described as a
‘nuclear’ family: both parents living together with their
children. Rather Nathan lives as part of one of the fastest
growing family types in the UK: the stepfamily; while Sarah
is one of the quarter of people nationally who live with one
parent. She is in a slightly more unique situation however
because she lives with her Dad and not her Mum.

Stepfamilies, such as Nathan’s, are recognised as one of
the most challenging family types to be in – there is often
excess pressure and baggage to be handled from previous
relationships and this can slow down the process of
blending families together. For Nathan’s stepfamily the
memory of his father is ever present and never more so than
when Nathan gets angry, whilst his relationship with Gary is
fragile.

We don’t hear much about Sarah’s family other than to
know that her Mum walked out when she was younger,
presumably leaving her and her brother living with her Dad
and now she faces a difficult choice with her own baby. 

If Nathan keeps to his plans to join the army Sarah will
effectively be a single Mum. However there are times at
which both Sarah and Nathan feel that having a baby will
provide them with the focus to make something of
themselves for the baby. But their conversations with
education professionals highlight the difficulties that they
face as teenage parents in accessing the same
opportunities as other young people. 

The playwright does not offer any moral opinion on the right
or wrong of conceiving or keeping “Little Baby It”. Instead
he explores the choices that are open to them and those
which they may find closing. 

The role of the family is key throughout the play, especially
in relation to the formation of identity. Through Nathan’s
relationship with his father, Kathy and Gary, we see just
how influential the family can be in young people’s lives.
We also see the complex context in which parents make
their own decisions that can influence their child. “Bring
me the child of seven and I will show you the man.”

Abortion has been the centre of moral debate for
many years. In Britain abortion is legal until the
24th week of pregnancy. Two doctors must
confirm they believe that continuing with the
pregnancy would adversely affect the physical or
mental health of the woman or her existing
children, or that the abortion would be less risky
than continuing the pregnancy. 

The following highlights some of the moral
arguments around abortion.

Abortion is murder Abortion is a Right

Human life begins at conception and as killing A collection of cells doesn’t have the right to live just 
innocent human beings is wrong then abortion because it is of the human species (otherwise 
is wrong amputating a leg would also be wrong).

A foetus is developed enough to feel pain by Sometimes it’s more cruel to keep the foetus if the 
18 weeks therefore as it is wrong to cause pain and baby is going to be severely disabled or the mother’s 
suffering then abortion is wrong. health is going to deteriorate by keeping it.

Allowing abortion is legalising killing and reduces The pregnant woman has rights too including:
respect for life. A reduction in respect for life could the right to ownership of her own body
lead to increase euthanasia, murder rate, etc. the right to decide her own future

the right to take decisions without moral or legal 
intervention by others

Think about Sarah’s situation and consider the following questions in groups:

l Does Nathan have a right to say whether Sarah should keep the baby?
l Did Kathy do the right thing keeping Nathan?
l Should Sarah keep the baby?
l Do Kathy and Gary have a right to intervene?

DEBATE: Pregnancy versus abortion



WRITER: ASHMEED SOHOYE

Interview with Writer Ashmeed
Sohoye

How has working in the school while
writing the piece impacted on the
writing process?
Firstly it allowed me the opportunity
to find the relevant and real stories.
The mainstream press often have

their own agenda and don’t pick up on problems until they
get really bad and then plays get commissioned; being in
the school allowed me to be a bit ahead of the game.

During the process I found myself talking to students more
than teachers. I had decided I wanted to write about a boy
who was going to join the army and during the writing of the
piece I found myself talking to a student who wanted to do
just that. Subsequently the student read the piece, we
talked about it and how truthful he felt it was. Although not
about him, he did identify it as having echoes of his own
situation. 

Later in the process some Year 11 students read through the
piece commenting ‘it’s about our lives but we’re not
pregnant’. I think in this they captured the universality of
the piece, that this isn’t an isolated story but reflects the
experiences of many.

Why did you choose to write about this particular demographic?
The play tells of a community that is often written off, it is
a story of generational failure, as much the story of the
parents as the young people. If parents think that getting by
is OK, then that will be passed on and passed on. The
school system is still quite academically focussed rather
than vocationally and therefore young people do not always
feel validated for the things they are good at. 

While immigrant communities have often come to Britain
for a better life and as such expect greater success from
their children, in some white working class communities
being more successful can often mean moving out of your
cultural comfort zone and feeling that you are betraying your
class. 

What effect do you think it has on the piece that you are writing
about a community different to your own?
It may not be my community in the sense that I’m not from
a white working class background but we live in a
community of communities and we are not serving the wider
community if we live in our own bubble. We need to show
that we care and understand about everyone’s problems if
we are to make progress – the failing of anybody in a
community has something to do with everyone.

I myself am British by birth, Asian in ethnicity, Caribbean
culturally (family from Guyana) and a Muslim by faith; each
one a cultural mask. Daily I work with a community made
up of all of these and more. There is nothing unusual in me
writing this play other than in other people’s expectations.

What is different about writing plays for young people?
Young People’s Theatres understand their audience, they
have to and you have to write about what interests them.
Young people can be the most critical of audiences and so
you have to work hard to ensure you keep them engaged.

You also know when writing for young people that this might
be their first experience of theatre and there is a
responsibility in that not to put them off. It’s not a case of
dumbing things down or judging but much more complex
ensuring it’s authentic. To include the parents struggle
therefore was essential to this for me – it is not saying this
is your problem and how to solve it but rather it is a societal
problem but there is the ability to make a choice.

Finally, in your opinion, what is the play about?
When I was writing the piece I thought I was writing about
cultural identities but as people read it they tell me I’m
writing about compassion; compassion where you think
none exists. I think this is true – it’s about trying to fight
your circumstances and not holding each other back or
being held back by a system. Education needs to increase
aspirations and enable young people to trust their own
voice. It’s about saying; you have choices and you have to
make choices, without judging the decision made.
Ultimately though, as with all plays, it’s about relationships;
what we do to them and what they do to us.

Theatre Centre have been leaders in developing culturally diverse artists and theatre and Rigged is another reflection
of this work. Their work seeks to reflect the audience it is created for; young people; and as we are in a time where
identity is increasingly fluid, Theatre Centre challenge their writers with the task of transcending this. They must think
outside the box of who they are. 

For Rigged, Ashmeed chose to write about a community which on the surface you may not associate him with. He is
Muslim, Asian, Caribbean, British so what right does he have to write about the white working class community? His
answer is that this is his community, he lives and works within it, the fate of that community will affect the fate of
his kids as they socialise within it.

As a class explore your feelings on this:
l Were you surprised that Ashmeed had chosen to write about a white working class community? Why?
l Should writers only write about their own identity?
l Should writers only write about what they know or have experienced?

DEBATE: Multiculturalism in Theatre

10
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CAST AND CHARACTERS

Nathan
Nathan has a tough and
violent exterior. Removed
from school and spending his
days playing pound after
pound in the fruit machine,
he sees his life going no-
where. His anger occasionally
manifests itself in acts of
violence that have landed
him with an ASBO. Inwardly
he is frustrated and scared
and searching for a way out.

Presented with the opportunity and a reason to make
something of himself, Nathan is determined to turn his life
around but unable to escape his past and control his
temper towards anything that makes him feel small, he
repeatedly makes his own situation worse.

Kyle Summercorn
Kyle Summercorn started his acting career with the Shared
Experience youth theatre appearing in a number of their
plays at both the New London theatre and the Soho
Laundry. He then joined YCTV where he gained further
experience in television and film before completing the
actor’s course at Westminster College. Since then Kyle has
had a number of theatre, television and film roles including
Adulthood, Learners, Dead Set and various parts in The
Bill, Holby City and Holby Blue. 

“Having been excluded from school and subsequently
taught in a Pupil Referral Unit myself I find it easy to
empathise with Nathan. When I was younger I had to deal
with many of the same issues facing Nathan in the play.”
For more about Kyle’s thought on playing Nathan
check out Rigged Online on 19th October 2009.

Sarah
Sarah is much more level
headed than Nathan despite
her own difficult family
circumstances; her Mum left
when she was younger.
Determined to make
something of her life, she is
left with difficult decisions to
make when she becomes
pregnant. 

She is supportive and
encouraging of Nathan in his

most difficult times and always optimistic, but her patience
is finally tested when he tells her of his plans to join the
army and she realises she is going to be a single mother
after all. 

Niamh Webb
Niamh Webb studied at the Central School of Speech and
Drama. Previous theatre credits include: Catch and Essex
Girls at The Royal Court Theatre, a tour of All Kinds of
Wrong and Two Nights Before Christmas with Riverside
Studios. 

Television credits include: The Bill and Mum’s gone Gay
while voice over credits include: Hannah Montana, Extra’s
Christmas Special, G.O.L.D, Sky Multiroom, Meta4orce,
Nivea and Squeeze.

Niamh is happy to be working with a collaborative company
such as Theatre Centre, and excited about what reactions
Rigged will provoke.

“By looking at who Sarah is surrounded by and the impact
they have on her and the decisions she goes with or against,
a clearer picture of a young and isolated Sarah emerged.
Asking why she decides to go against others reveals her
inner strength and independence.” For more insight from
Niamh check out Rigged Online on 2nd November
2009.

“ASBO stands for anti-social behaviour order. It is an order given out, usually by magistrates, to people who are causing
trouble. Each ASBO is different and particular to the person it involves. The terms of the ASBO usually prevent people
from going to places where they have caused trouble in the past […it] will also usually prohibit them from doing
whatever it is that they have done to cause trouble.” www.responsiblecitizen.co.uk

“Anti-social behaviour is given a wide meaning by the legislation – to paraphrase the Crime and Disorder Act 1998, it is
behaviour that causes or is likely to cause harassment, alarm or distress to one or more people who are not in the same
household as the perpetrator.” www.crimereduction.homeoffice.gov.uk/antisocial
behaviour
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CAST AND CHARACTERS

Gary
Having grown up in the same
town all his life, Gary is
familiar with the difficulties
in breaking the cycles that
now seem ingrained in the
town and is worn down with
what it has to offer – surely
anything that gets Nathan
outside of the town and offers
him a new start will do him
good. 

Getting together with Kathy
after her first relationship, he adopted Nathan but unable to
have a child of his own or escape his own circumstance is
it possible that he envies Nathan’s situation?

Paul Clerkin
Paul came late to acting following a career in industry in the
North West. Since graduating from the Birmingham School
of Acting’s three year degree course in 2007, his credits
have ranged from the old man, Candy in Of Mice and Men
to the Head of MI6 in the political thriller, Black Book. He
recently completed filming on Fired, a new Bollywood horror
film.

As a supporter of new writing Paul is proud and excited to
be working with Theatre Centre on this dynamic new play
exploring such compelling contemporary issues.

“My starting point is always ‘what do the characters in the
play say about my character?’ and ‘what does my character
say about himself?’ From these I can go on to create a back-
story for my character and ask questions from ‘What is his
favourite food?’ too ‘what are his ambitions in life?’ Knowing
this helps me to decide how the character reacts to events
in the play. In short I want to know things about Gary that I
would know about myself.” For more about Paul’s
approach to creating Gary log on to Rigged Online
on 19th November 2009.

Kathy
After escaping a destructive
relationship with Nathan’s
Dad, Kathy started to piece
her own life back together
when she met Gary.
Embarrassed by her own
education, her relationships
with institutions are difficult
and intimidating and
ultimately led to Nathan’s
exclusion from school,
something she has had to

keep secret and for which she feels guilty. She is
determined to do what she can to make up for her
shortcomings.

Having been a young Mum herself she knows only too well
the difficulties Sarah and Nathan will face but is resolute
that they will do their best for “Little Baby It”.

Daisy Whyte
Daisy studied acting at Goldsmiths College. She has played
a wide variety of roles, both in theatre and on camera, from
Lady Macbeth to the ghost of a Suffolk farmer’s wife in a
field full of cows in 1157‘s Farmed Out and an 18th
century lady in a bonnet who gets kicked off a swing and
into a lake in the BBC 3 comedy Snuffbox. On radio, she
played a social worker in the groundbreaking interactive
BBC series, Legsy Gets a Break.

Daisy particularly enjoys working on new writing and is very
excited to be playing the tough-yet-vulnerable, complex
character of Kathy in the premiere of Rigged.

“When I’m working on a play I always like to write a diary
from the point of view of my character, so I have a clear
picture in my mind of their history, circumstances, view of
the world etc. One of the best pieces of advice on acting I’ve
ever been given is ‘be specific’. So I like to try and find the
details and the truth of the character as soon as possible”.
For more on how Daisy approached bringing Kathy
to life log on to Rigged Online on 9th November
2009.

Interview with the actors and more ideas for
activities and discussion available on Rigged
Online as follows: 

19/10/09 Nathan: Kyle Summercorn

02/11/09 Sarah: Niamh Webb

09/11/09 Kathy: Daisy Whyte

16/11/09 Gary: Paul Clerkin
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PROCESS

Theatre Centre’s Vision for Rigged.

“By commissioning Rigged, I want Theatre Centre to produce a play which is real
to our audience and reflects situations which to them are current, authentic,
happening-as-we-speak. I envision our audiences watching it with a strong
identification towards the characters. I also want to make a fast-paced social
drama which can be easily absorbed but leaves a more complex, lasting
impression with its use of metaphor and thematic universality. With the play
working on conscious and sub-conscious levels, I hope to spark questions in the
minds of young people and provoke a lively debate which will live long after the
play has been performed.” Natalie Wilson, Artistic Director

ACTIVITY: Seen and unseen characters

Learning Objective: To understand the difference between seen and unseen characters and how writers choose which
characters to use. This exercise will also introduce the idea of the Dramaturg.  

Materials: Pen, paper, empty classroom space

Throughout the writing process the writer had to make choices about which characters he would have seen in the
play and who could be implied through the writing. In the early drafts of Rigged – the teacher, receptionist and
Army Recruitment Officer all had a physical presence on stage which would have meant either more actors or actors
doubling up parts. 

The Dramaturg highlighted that these roles were serving the story of Nathan and Sarah rather than having stories in
their own right and as such were not fully developed characters. The option therefore was to either develop and
integrate them much more closely in the piece or remove them and have their presence and personality implied
through the more central characters. 

Imagine that Nathan speaks to an Army Recruitment Officer during the course of a play. 

l Firstly write or improvise a short scene (200 words) where we see Nathan talking to the Army Recruitment
Officer. 
How does Nathan feel in this scene – is he nervous, excited, intimidated?
What questions would Nathan ask?
What does the Army recruitment officer need to get out of the conversation?
Who is the Army recruitment officer? – his personality, life beyond his job, etc.

l Now imagine the audience have not seen the scene you have just created. Try writing or improvising a short
scene (200 words) where Nathan is telling Sarah about the meeting with the Army Recruitment Officer.
What information does the audience need to know about the meeting?

l Finally as a group discuss:
What were the benefits and difficulties of each method.
Which best served the story of Rigged.

The Dramaturg works closely with the writer and/or director to ensure
that the ideas for the story are being portrayed as effectively as
possible. They are readers of text and performance and act as sounding
boards for all involved in the production.

DRAMATURG
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DIRECTOR: NATALIE WILSON

Interview with Director, Natalie Wilson

Once you had chosen to commission Ashmeed, what was the
process from then to reaching rehearsals?
The process started with an investigative process on
Ashmeed’s part – observing and talking to the young people
in the school where he works and gathering ideas. Ashmeed
submitted scenes and plot summaries which we discussed
at intervals. Most of the time we talked about our
experiences as people in the world, news and current affairs
and the world around the young people we were coming into
contact with.

From the beginning of this year (2009), the process started
to accelerate. Ashmeed submitted a proper draft of the play
and we engaged a Dramaturg to support him through the
writing process. The script was quite rough and unwieldy at
this point but the narrative and characters were very clear.
I think a pivotal moment of the process was going on a field
trip to the New Vic Theatre in Stoke-on-Trent in February
2009. I wanted Ashmeed to get some images of towns that
were very different to London. Where the play is set is
unspecific but we felt it was definitely a small town rather
than a big city. We went round some of the estates in Hanley
(one of the 6 towns of Stoke) and visited the town centre,
sneaking into arcades and going round the shopping centre.
It doesn’t sound particularly creative but the sights and
sounds of Stoke really kicked the play into another gear.

From that point on, the process really concentrated on the
finesse of the play, working with actors to ensure that it was
as tight as possible. We did a reading for company members
and in June we staged a Try-Out. This is an extended
workshop with actors with the aim of performing a staged
reading in front of invited guests. By this stage, myself and
Ashmeed were probably talking every other day as I went
through the process of designing and casting the play.

How did the Try-Out influence the work which was later
undertaken in rehearsals?
Apart from textual analysis and picking through the play,
the Try-Out really helped me decide about the ensemble-
playing of the text. The play is very episodic, very short
scenes, so we never stay in one place too long. The concept
that shone through at the Try-Out was to keep all the actors
onstage all the time so they are almost trapped by the play.
It is very challenging to keep a still actor onstage with
nothing to do for maybe a couple of scenes but I thought it
would keep the intensity of the play intact.

Did you have a vision of the piece before rehearsals started or
did you wait to see what happened when you got the actors into
the rehearsal room with the script?
I think it is a little of both. Going into rehearsals without any
vision can be a little scary. Also, with only 4 weeks to
rehearse, you need to lead with some direction so the rest
of the creative team and cast have a path to follow. I knew
I wanted the production to move fluidly so hence minimal
set apart from the wall which frames the space. Minimal
costume changes and minimal props also helped with the

ease between scenes. I wanted the play to be an intense
rollercoaster and have an edgy feel to it. I also wanted the
movement between the scenes to be quite fluid so I
engaged a choreographer to work with me on the depiction
of the violence which I felt needed to be heightened and
work as visual allusion to the character’s emotional states.

Beyond that, the understanding of the text and how to
perform it is a voyage of discovery with the actors. I don’t
like to impose too much interpretation at the beginning but
be part of a wider conversation with the actors and writer.

Can you describe the first day of rehearsals? What were your
thoughts at the end of the day?
My first day of rehearsal usually falls into two parts. In the
morning, the entire company met for the first time. That
includes the cast of actors, Theatre Centre staff, and
freelance creative team. It’s an opportunity to see each
other and be fairly casual before we all knuckle down for
the next four weeks. Of course, it is a fairly tense
experience but everyone seemed very pleased to be there
and excited about the job in hand. We played some
introduction games to break the ice and then did the read-
through. To me this is a hugely important moment as it
gives me the first impression of what the final show will be.
It is probably the first time I hear all the voices of the actors
I have cast together and indicates where their instincts for
the characters lie. After the read-through, the designer
presented the model of the set and talked through with the
actors how it works, what its possibilities were and the
signifiers and images it offered the play.

In the afternoon, the company reflected on the read-
through; what questions it provoked, surprises etc. I then
ran a sequence of exercises which ask the actors to use still
images to express general observations and thoughts by
listing any startling or stand-out images from the play. I like
to do this rather than sit around chatting. It means the
actors are on their feet, making 3-D images and
commenting on each other’s work. Once we had a list of
about 15 or so, I asked them to make the images. I then
asked them to bring them to life – before you know it they
are improvising scenes from the play! I then asked them to
make a sequence of 5 images of their character’s emotional
journey through the play. The aim is to get the company to
discuss the play and each other’s work in a supportive
atmosphere. It also allows the ideas room to breathe as we
take the discussion away from the printed page and straight
to the actor onstage.

I felt the day to be very satisfying. The company made many
connections which both me and the writer hadn’t seen
before. I was also heartened by the actors’ commitment to
the play and anticipation to work on it at quite a deep level. 

Interview with Natalie Wilson and more ideas for
activities and discussion available on Rigged
Online on Monday 21st September 
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DESIGNER: NEIL IRISH

Interview with Designer, Neil Irish

How did you approach researching and developing your initial
ideas for the set?
We started the design process by going through the early
draft of the script and identifying the dominant locations
and themes. These were fruit machines and betting shops,
the army, school, religion, hospital, court – large
institutions. As the script developed some of these themes
became less important and so any visual ideas we were
going to use to represent these were not needed. So as the
script developed and changed so did the design ideas.

Researching fruit machines told us that to have several of
these would be very difficult for logistical reasons. An early
decision was made that the set would only contain one
machine.

Other visual research included looking at photos of various
urban locations, places where these characters may inhabit.

Did you come across any practical constraints in your design?
Thrust, lighting, touring, etc?
The main challenges and constraints were to do with the
logistical limitations the tour could deal with. The actors
have to be able to carry the set into the venues so pieces of
set cannot become too big or heavy. Fruit machines are very
heavy so this restricted the number we could tour even after
they had been gutted. The size of the tour van also limited
the amount and size of the scenic elements we could tour.

This play didn’t really lend itself to a soft setting, using
fabrics or soft elements which roll up or fold away. This play
felt like a hard, solid gritty setting was required with
solid hard surfaces.

How did you decide to create the variety of different spaces that
are identified in the script?
We decided to do this with simple dominant elements which
identify a location. A simple kitchen chair and lino says
House, a stool with paper betting slips sprinkled around
says Betting Shop. Also small props picked up out of the set
help to locate scenes, a school book is picked up and we are
in the School.

What is the biggest change from your original design? Why did
this change?
I think the early designs had a bigger scale to them without
much thought to the practical challenges of the tour. Also
as the script evolved certain themes within it became less
or more important. Issues such as joining the army and the
religious themes seemed less prominent. In early designs
these were visually represented within the designs, as they
faded in the script they were replaced by other, more
important, images.

What would you consider to be the most important aspects of
your design and why?
l think the most important aspect of the final design is the
broken wall. This is a visual metaphor of the characters
situation – they are trapped within the wall’s boundaries.
Trapped physically and emotionally. It is a barrier which
they cannot cross or choose not to cross. Amongst the
rubble of the wall are props which help tell the story or
remind characters of their past experiences, kids’ bikes,
betting slips, reading cards etc.

Interview with Neil Irish and more ideas for
activities and discussion available on Rigged
Online on Monday 14th September 
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COMPOSER: STEPHEN HUDSON

Interview with Composer, Stephen Hudson

Where did the inspiration for the soundtrack to the play come
from?
One of the main inspirations for me was the continued
reference to fruit machines. The repetition of the electronic
beeps and tones that these slot machines make lent itself
well to the development of an electronic style. Plus the fact
that electronic music is very much in vogue, and 80’s / early
90’s pop influences are very much being felt in that music,
means that the use of an electronic score has a
contemporary relevance.

Has the music been written as rehearsals unfold or did you
bring specific ideas and themes to the table beforehand?
The idea of the style came almost as soon as I read the
script but the actual writing of the music for me doesn’t
come until rehearsals start. I like to see how the actors and
director are working together and this completely informs
my writing process. I will sometimes use ideas in terms of
rhythm and tone that I have gained from the actor’s specific
speech or movement patterns. 

Once the music is written the process of editing continues
right up until the show gets into theatre so that timings are
right and that the soundtrack informs and highlights the
script action and doesn’t detract from them.

How is sound used to suggest space and / or evoke the
character’s moods and emotions?
In an obvious sense, if a scene is set in a betting shop and
you are playing the ambient noise of a supermarket in the
background, it’s not going to work! Sound further helps the
audience establish place and time within a scene. 

With character emotions you can either work with or against
a scene. If a character is very angry you can play violent
music to highlight and echo the character’s anger or
perhaps use a very lyrical piece which may appear to work

Interview with Stephen Hudson and more ideas
for activities and discussion available on Rigged
Online on Monday 28th September 

against the action but actually brings a different viewpoint
to the scene – it may evoke sympathy perhaps. It all
depends on what I and the director have decided to
emphasise. 

Above all the music should aid understanding of the
characters and story.

For further insights into the production make sure
to check out Rigged Online where we will also be
interviewing Alesandra Seutin, Choreographer on
Monday 5th October and Aideen Malone, Lighting
Designer on Monday 12th October
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REVIEWING A LIVE PERFORMANCE

When thinking about reviewing a piece we automatically think about them as being written but there are many
different ways reviews can be shared. You may wish to think about creating reviews for TV, radio, websites as well as
newspapers. 

This activity will allow you to create an imaginative response to seeing the play, thinking about all aspects of the
production.  

In Preparation:
When seeing a piece that you are going to review, remember to get a programme. This will help to remind yourself
of the piece when you come to write the review as well as provide you with useful information about the background
of the piece, the cast and crew.

After seeing the performance make some initial notes: What was the play about and what happened in it? How do
you feel after seeing the piece? Why? What do you remember most strongly? Why? What did you like and dislike
about the production? 

Remember reviewing is about sharing your views on a piece with examples to back up your ideas and thoughts.

Creating the review:
l Start with a strong image that will get your audience’s attention and introduce the play. 
For example: 
“Mad Forest is the name of a wood near Bucharest whose oddly twisted trees make it very hard to negotiate. It’s a
fitting title for Caryl Churchill‘s tangled play.” Lynn Gardener, The Guardian
“It lives on the page but it dies on the stage. That, alas, is the story of Hanif Kureishi’s second brilliant novel, The
Black Album.” Michael Coveney, The Independent

l Once you have done this include a SHORT synopsis of the play. What genre is the play? – comedy, tragedy,
political, etc. Think about how the themes relate to your life. Remember a review is more than just repeating the
plot. 
l Move on to your likes and dislikes of the piece. Make sure to include at least one sentence each about the
acting, direction, design, lighting, music. Where appropriate use the names of the artists or creative team. 
l What effect did the play have on you and the audience around you? How did you feel during the piece and
afterwards? Why? 
l Do you think the creative team achieved their vision for the production? 
l Conclude with whether or not you would recommend other people see the piece with a summary of why. 

ACTIVITY: Reviewing a live performance of Rigged
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FURTHER RESOURCES

Parents in Prison

Prisoners’ Families Helpline
www.prisonersfamilieshelpline.org.uk
0808 808 2003
info@prisonersfamilieshelpline.org.uk
The Prisoners’ Families Helpline is a
free and confidential service for
anyone who is affected by the
imprisonment of a close family
member or friend. 

Partners of Prisoners
www.partnersofprisoners.org.uk
Partners of Prisoners and Families
Support Group (POPS) aims to
provide a variety of services to
support anyone who has a link with
someone in prison, prisoners and
other agencies. POPS provides
assistance to these groups for the
purpose of enabling families to cope
with the stress of arrest,
imprisonment and release.

Adoption

After Adoption
www.afteradoption.org.uk
TALKadoption: 0808 808 1234
actionline@afteradoption.org.uk
After Adoption provides information,
support and advice to all those
affected by adoption and we do this
in a number of ways. Talk adoption is
their free helpline for young people
where trained telephone counsellors
offer advice, support and an
impartial friendly ear.

Family Futures
www.familyfutures.co.uk
0207 354 4161
contact@familyfutures.co.uk
Family Futures was established in
1998 in order to develop a specialist
service for children in adoptive
families, foster families and families
living with children who have
experienced separation, loss or early
trauma. 

Domestic Violence

Child Line
www.childline.org.uk
0800 1111
Child Line is the free
confidential helpline for children and
young people in the UK. Some of the
things that people phone about are
feeling lonely or unloved, worries
about their future, problems about
school, bullying, drugs, pregnancy,
physical and sexual abuse, running
away and concerns about parents,
brothers, sisters and friends, and
crimes against them. Whatever your
worry, large or small, Child Line are
there to offer advice and support
when you are ready.

National Domestic Violence
Helpline 
0808 2000 247
The Freephone 24 Hour National
Domestic Violence Helpline, run in
partnership between Women’s Aid
and Refuge, is a national service for
women experiencing domestic
violence, their family, friends,
colleagues and others calling on their
behalf. 

Teenage Pregnancy

Brook Advisory Centres
www.brook.org.uk
0800 018 5023 
Brook provides free and confidential
sexual health services and advice for
young people under 25.

Family Planning Association
www.fpa.org.uk
0845 122 8690 
The Family Planning Association is
the UK’s leading sexual health
charity.

School/Careers

www.youthinformation.com
Youthinformation.com offers
information at the touch of a button
on a vast range of topics relevant to
young people at key points in their
lives.

Further resources

www.theatre-centre.org.uk
Describes the company’s productions
– past and present and offers access
to Rigged Online; our online
resources with exclusive interviews
with the creative team and access to
further creative activities.

www.women.timesonline.co.uk/tol/
life_and_style/women/families/
article2870677.ece
The article ‘Lost White Boys’ offers
insight in to the lives of a number of
young males from deprived areas and
who had low aspirations due to their
circumstances.

Boys: A School Report, Chris
Skidmore and the Bow Group
Available from: www.bowgroup.org
This paper highlights an area that is
often overlooked, the
underachievement of males in the
school environment. 

www.bbc.co.uk/ethics/abortion
Describes the debate around abortion
in more detail and give you chance to
have your say on their message
boards. 

www.getintotheatre.org 
Get into Theatre is a site dedicated
to giving young people information on
routes in to the theatre industry. It
details what each job entails,
interviews with people doing them,
opportunities to get involved and a
CV Clinic.

Rigged raises some sensitive issues that may prompt a reaction or disclosure from a young person in the audience. Your school
will have a procedure regarding the safeguarding and child protection of your young people and we recommend that you keep to
these procedures in such a situation.  

This will normally involve informing the young person that you are passing the information to the designated child protection officer
and then doing so. It may also be appropriate to encourage the young person to talk to the school counsellor or school nurse. 

Further specific sources of advice can be found as follows:



Cast
Gary: Paul Clerkin

Nathan: Kyle Summercorn
Sarah: Niamh Webb
Kathy: Daisy Whyte

Creative Team
Writer: Ashmeed Sohoye
Director: Natalie Wilson

Production/CSM: Alice-Jane Lingwood
Composer: Stephen Hudson

Designer: Neil Irish
Lighting: Aideen Malone

Choreographer: Alesandra Seutin
Dramaturg: Noël Greig

Theatre Centre Staff
Artistic Director:Natalie Wilson
General Manager: Charles Bishop

Production and Company Stage Manager: Alice-Jane Lingwood
Communications and Administrative Manager: Cristina Raschi

School Producer: Vicky Bell
Finance Manager: Peter Tervet

Theatre Centre tours new plays across England which connect with young audiences, inspire
their creativity and reflect their diversity. The Company invests in new collaborations with

writers and teachers to create theatre which is pioneering and truthful, providing young people
with a space for learning and artistic achievement. 

Theatre Centre, Shoreditch Town Hall, 380 Old Street, London EC1V 9LT
T 020 7729 3066  F 020 7739 9741  www.theatre-centre.co.uk


