Layla’s Room by Sabrina Mahfouz
Drama Session Plans
Learning outcomes
These resources are designed to continue to embed ideas and dramatic techniques
explored in Layla’s Room into students’ learning and assist them in applying these
ideas to their own work.
Summary
Students will have the opportunity to develop their skills in numerous areas within the
Drama curriculum. The plans aim to enable students to explore the representation of
women in the media, devise scenes based on stimuli, work with an extract of text and
to write a review. These session plans may be adapted or combined to suit the needs
of your pupils. We’d be very pleased to hear your feedback or any suggestions you
have for developing these resources further.
About Theatre Centre
Theatre Centre empowers young leadership and youth activism through the arts,
supporting and transforming children and young people to change the world by
enriching their learning and leadership potential with theatre productions, creative
projects and resources.
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Session One: Creating your own Rule Book
Aim:


To encourage students to consider the changes they would like to make
within their school, specifically in regard to promoting gender equality

Resources:


Extract from Text: The Rule Book

Activity

Description

Introduction

Explain that the students are going to create their own rule book,
based on the “book” that Layla creates in the play. Re-iterate that the
purpose of the Rule Book is to create gender equality for young men
and women at school.

Vocal Warm Up

Follow this simple vocal warm up:







Layla’s Rules








Good Posture: Ask the students to keep their feet flat on the
floor, shoulder width apart, balanced equally on both legs. Tell
them to keep their head up and shoulders back and that every
part of their body should be in the same line.
Lip trills: Ask them to create a raspberry sound by loosely
placing their lips together and to experiment with different
consonant sounds, like "h" and "b."
Sirens: Ask the students to start with the lower register of their
voice, using the vowel "o" first. Tell them to go as low as they
can possibly go with their voice, mimicking the sound of a
siren - going from their low vocal register to the highest part of
their voice. When they reach the highest point of where their
voice can go in terms of pitch, tell them then come back down
to their start note.
Tongue twisters: Try a few tongue twisters i.e. “Unique New
York, New York Unique” and “If two witches were watching
two watches, which witch would watch which watch?" This will
help prepare the voice for difficult consonant clusters.
Ask the students to get into groups of four and distribute an
extract of the text to each group. Once these copies are
distributed, ask the students to take it in turns to read through
rules 1-10.
Next explain to the students that they are each going to, in
groups, create their own rule book. Explain that they are going
to create five rules in total, one of them can be from Layla’s
book, the rest have to come from them.
Ask the students to individually each think of a rule that they
would like to add to the rule book.
Once they have done this, ask the students to come back
together as a group and share the rules they have created.
Encourage them to offer each other feedback and to refine
their statements/rules as necessary. Also ask them to think
about which one Layla’s rules they would like to add to their

Creating the
opposite







Setting up a
conversation



book.
Once each group has its “book”, ask students to think about
the opposite for each of the rules. For example, Rule 10 in
Layla’s book outlines the following: “Respect women, respect
girls, respect yourself”. In this case, the opposite of this rule –
would be a complete lack of respect for women and a blatant
disregard for women’s rights.
Ask the students to go through each one of their rules, creating
the opposite “premise” for each of them.
Once they have done this, ask the students to create a short
scene that involves at least two members of their group, and
that represents this “opposite” in action. For example, in the
case of Rule 10 – if the opposite of respect for women, is a
complete lack of respect – then a scene could involve a male
student speaking over a female student in class.
Ask each group to create 5 short scenes based on these
“opposite” beliefs.
Next, explain to the students that they are going to think about
how to set up a “conversation” between the rules they have
created, and the short scenes they have devised. Some
possible ways of doing this are as follows:
I.

II.

III.



Show and
feedback



Half the group performs the short scene, the other half
responds with the rule – almost as a way of correcting
their behaviour – or “righting” their wrong
Take the scenes and make them more abstract; the
students take the naturalism out of them and instead
take the key emotion or “essence” of the scene and turn
it into a soundscape or a collective statue. Perform
these abstract scenes as a group and then transition
into the corresponding rule.
Remove the performance element from the short scene
and instead play the interaction between the rule and its
opposite as a straight conversation between two or more
members of the group.

Once the students have created the scenes, ask them to put
them together and build transitions between them so that the
scenes become a sequence.
Once these sequences have been created, ask for volunteers
to present their work to the rest of the group. Take feedback on
each scene and use these presentations as a means of
initiating a conversation on sexism in school and where/how it
is most prevalent.

Session Two: Representation of women in the media
Aim:


To encourage students to consider how women are being presented in the media,
and explore the possibilities of a more equal and portrayal of women in film and
advertising.

Resources:




Statistic sheet
Advert 1: Link to Bodyform advert
Advert 2: Lynx Advert

Activity
Introduction

Create a pitch

Description
Explain that the stories that are told about women in the media can
have a huge impact on the role that women occupy in society and how
they are perceived. In this session, tell the students that they are going
to draw on some of the statistics in the resource pack to create two
pieces of original work.
 Ask the class to get into groups of four and distribute the
statistics sheet. Explain that women, according to these
statistics, are hugely underrepresented in the media and that
during the session they’ll be putting this to rights!
 Explain that, in their groups, the students are going to
formulate an idea for a pro-women feature film that they are
going to “pitch” to the rest of the group. Explain that they can
work on an original story or pitch an adaptation of an existing
story. In the process of putting together their pitch, ask them to
consider the following:
1) Who is the protagonist (i.e. main character)?
2) What is the story? What makes it a feminist story? How
does it challenge gender stereotypes?
3) Who is the film for?


The pitch



Deconstructing
adverts



Explain that as part of the pitch, they will need to perform a 1-2
minute trailer of their film. Every member of their group has to
perform in the trailer.
Once each group has created the pitch they are going to pitch
their film to the rest of the group. After every pitch offer the
class the chance to give constrictive feedback.
Next, working in the same groups, explain that the students are
going to create a feminist advert. First of all, show both of the
adverts linked above (the Bodyform advert and the Lynx
advert). After watching each advert briefly discuss it - asking
some of the following questions:
1) What is being advertised?
2) How are women being used to advertise it?
3) To what degree are women being “objectified” in this advert
(i.e. to what extent are women and their bodies presented

Creating
adverts



Show adverts



as sexual objects)
4) Are women being presented as a “user” or as an “authority”
on this product?
5) Does the advert present the women as being active (in
control of their actions) or passive (not in control of their
actions)?
First of all, they will need to decide what product they are going
to advertise. Once they have decided upon their product – they
are going to try and reverse all the clichés/myths around
women being used / represented in adverts. Give the students
time to create these adverts
Ask each group to present their adverts to the class. After they
have done so pose the same questions as previously asked,
i.e:
1)
2)
3)
4)

What is being advertised?
How are women being used to advertise it?
To what degree are women being “objectified” in this advert
Are women being presented as a “user” or as an “authority”
on this product?
5) Does the advert present the women as being active (in
control of their actions) or passive (not in control of their
actions)?
Evaluate and
close



Re-cap on the content of the session and ask the students
whether they have gained any new perspectives. Also
encourage the class to consider whether they could go on to
use either the pitch or the advert as a stimulus for future work.

Session Three: Devise scenes from everyday sexism
Aim:




To practise devising from a stimulus
To share some accounts of sexism in order for the students in the class to more
aware of the prevalence of everyday sexism
To better equip students in recognising, and challenging sexist behaviour.

Resources:



Slips of blank paper
Everyday Sexism stories

Activity

Description

Introduction

Explain to the students that the main focus of the session is to devise
a scene using accounts from the Everyday Sexism site as stimulus.
 Ask the students to get into groups of four. Distribute slips of
blank paper to each student and ask each individual to write
down a word that they associate with sexism. Ask them to put
these words in the middle of the circle. Then, in their groups,
ask the students to make a “statue” of one of these words i.e.
build a collective picture that captures the essence of this word
involving all members of the group in contact with each other in
some form.
 Ask all groups to present their statue – and encourage the
students to guess the word/title of each statue.

Warm Up

Everyday
Sexism story



From the selected accounts taken from the Everyday Sexism
website (and provided in the appendices below), choose a
different account per group and distribute these to each group.
In their groups, ask them to do the following:
1)
2)
3)
4)
5)

Refine your
scene



Nominate one person to read the account
Pick out THREE key images that stand out
Create collective statues for these three images
Find a way of transitioning between these images
Insert at least one piece of dialogue: i.e. one snippet of
conversation that takes place between two characters in
the scene.
6) Insert one piece of narration i.e. one line/section of text that
describes what the characters are doing.
Once each group has got the “bare bones” of the
scene/sequence ask them to go over it a few times a check
that a) it tells the story of the original account and that b) it is
theatrically inventive. Ask the students to take 5 minutes to
make minor adjustments.

Present and
feedback



Once these scenes have been created, present them to the
rest of the group. When soliciting feedback from the group use
questions such as:

1) How could the act of sexism outlined in the account have been
prevented?
2) Is there anything that the victim in this situation could have
done to assert her boundaries?

Close



Additionally, take feedback on each scene – possibly
encouraging students to give one piece of praise and one
suggestion for improvement.



Discuss how these little sequences could form the basis of
future work. What were the bigger stories? What were the
characters that emerged?

Session Four: Working with an extract of text
Aim:


To enable the students to experiment with ways of delivering the text

Resources:



Slips of paper
Text extract

Activity

Description

Introduction

Explain to the students that the writing in Layla’s Room has a certain
rhythm and pace, giving energy and dynamism to the way in which the
way the words are delivered. Explain that, in the following session,
they are going to explore the actors’ delivery of lines and experiment
with how dialogue is passed between actors.
 In a large circle, play “pass the clap” – pass the clap around
the circle. Next, take a short sentence “we had no money”
(which is a sentence taken from the scene they are about to
work on) and pass it around the circle, alongside the clap.
Next, pass around the sentence “we went to the shops”. Next,
alternate the sentences so that if one person in the circle starts
with the first sentence, the next person in the circle will say the
other sentence. The two sentences become an exchange
punctuated – and motivated – by the clap.

Warm Up

Getting familiar
with the text




Different ways
of moving with
the text

Close





Next, ask the group to get into pairs and hand out the piece of
text to each student.
In pairs, ask the students to read through the text together,
preferably seated opposite each other.
Once the pairs have read through the text a few times ask
them to get on their feet, stand opposite each other and use
the “clap” to pass the lines between the two performers. As
they are experimenting with different ways of delivering the
text, encourage the students to try a few different ways of
moving, thinking about what helps them to maintain pace and
energy levels within their delivery. As follows are a few things
the students could try:
1) Try standing opposite one another other and being still
2) Try both facing the audiences and turning to look at each
other only when they say their lines
3) Try standing back to back and swopping places at the end
your lines
4) Try chasing your partner whilst you are delivering the lines
to each other.
Once the students have played around/experimented with the
text, ask the pairs to choose their preferred staging and
present it to the rest of the class. Invite the class to offer
feedback to their peers.

Session Five: Character Timeline
Aim:


To help students to gain a strong sense of a character’s chronology and how the key
events in their timeline impact on their narrative journey

Resources



Flipchart paper
Marker pens

Activity

Description

Introduction

Explain to the students that the occurrences that happen to us in our
life shape our decisions and our behaviour, and that this also applies
to fictional characters. Explain that by considering the chronological
“plot” of a character – and by mapping out the key events in that
character’s life – it becomes more possible to create links between
these events and how they help the character change and grow.
 Working individually, ask the students to find a place in the
room, to lie down and to think through their lives up until this
point. Talk them through the journey of going to primary school,
then into secondary school. Encourage them to think about
what happened in school and what happened out of school.
Ask them to think of three events/moments that they believe
shaped their lives so far, explaining that they won’t be asked to
share these with anyone else.
 Asking them to hold these three moments/events in their
heads, tell them to open their eyes, roll over onto their side and
stand up. Ask them to walk around the room and to think about
a frozen image that illustrates one of these events (it can be
abstract or real). Explain that when you clap your hands, they
should all go into this position. Have them return to walking and
repeat the process for the remaining two moments.
 In groups of five, hand out two pieces of flipchart paper and a
marker pen. On the first piece of paper ask the group to
brainstorm all of the things that happen to Layla during the
course of the play, as well as all of the things that are referred
to.
 Then, on the second piece of paper – put these in order,
starting with the earliest event and going through to the latest.
To help students identify the earliest point, ask the students
what the event is that made the play happen i.e. what triggers
the action of the narrative? Possibly this is the moment that
Monica meets Joe. Order the rest of the events from this point.
 Then, working individually, ask the students to choose three
key moments, from the start, beginning and end of the timeline
i.e. “Layla is attacked by Ryan and Joe in the bushes”, “Layla
talks to her deputy head” or “Layla reads out her rulebook
during assembly”.
 Ask the students to spread out across the room. Ask them to
think about the three moments they have chosen and then
consider what the corresponding emotions would be i.e. Layla

Warm Up

Layla’s timeline

Key moments



Statues of
emotion




Feedback and
close



being attacked by Ryan and Joe in the bushes: scared, Layla
reads out her rulebook during assembly: proud.
Once the students have identified the three key narrative points
and the three emotions, ask them to make a statue for each of
these three emotions.
Once they have created these three statues split the group in
half, with half of the group performing and half of the group
watching.
Choose one statue at a time to work with and clap your hands
to activate the statue. Ask the students watching what they see
and how they would describe the emotional state of Layla at
this point. Then, move into the second statue, then the third.
Then, swap the groups around.
Explain to the students that in creating key poses to represent
different points of Layla’s journey they are underscoring her
emotions at major plot points. Doing so can provide a way into
understanding a character and also help punctuate their
emotional progression throughout the play.

Session Six: Writing a Review
Aim:


To help students’ confidence in writing a review and develop essential skills in critical
thinking.

Activity

Description

Introduction

Explain to the students that they are going to “have a go” at creating the first
draft of a review that they can then develop after the session.

First notes

Ask the students to respond to the following questions, by jotting down the first
things that come into their minds.





Creating the
review

What was the play about and what happened in it?
How do you feel after seeing the piece? Why?
What do you remember most strongly? Why?
What did you like and dislike about the production?

For each of the following exercises ask the students to refer to the notes they
made at the beginning of the session.


Ask the students to think of a strong image that will get the audience’s
attention and introduce the play i.e. “Despite the title, there's nothing
wooden about Cirque Alfonse's joyous, homespun circus show.
Originally created in a Quebec barn, it features three generations of the
Carabinier family (including two-year-old Arthur), a local band and some
friends who just happen to have worked with some major-league circus
outfits” (Lyn Gardner, The Guardian on Timber). Ask them to write a few
sentences that set out this image.



Next ask the students to create a short synopsis of the play. The
synopsis should be no longer than a short paragraph.



Next ask the students to think about how the play made them feel,
making reference to how the design, acting and narrative created those
emotions. This should also be a paragraph.



Next ask the students to write a paragraph on their likes and dislikes in
the piece. How did the actors bring the characters to life? Encourage
them to reference the design team and reflect on the use of the
production elements – sound design, set design and composition – and
the ways in which they gave the production meaning and flair. Use the
names of the designers and actors where relevant.



Next tell the students to write a couple of sentences on the effect that the
play had on them and comment on whether they believe the creative
team achieved their vision for the production.



Ask the students to use these drafts to create a full review for Layla’s
Room. If you are able to, please e-mail these reviews to us here.

Topics / questions for discussion:














What did Layla find difficult about her friendship with Monica? What had changed
since they were children?
What could Monica have done to deal with the changes in their friendship more
effectively?
Do you think that there is an equal pressure on teenage boys and teenage girls to
look good? If not, why?
What do you think counts as sexual harassment in school?
In what fields do you think there are still disparities between men and women?
How do you think the media’s attitude towards women has changed in recent
history?
How would you define ‘feminist’/’feminism’? Is Layla a feminist according to your
definition? Is Monica? Is Reece?
How do Monica and Layla react differently to different situations? What are their
individual character traits and flaws?
How representative are Layla’s struggles with your own and those of other young
women?
How might Monica have otherwise reacted to her abusive relationship?
What are the greatest obstacles for 21st century feminism and do they correspond
with Layla’s own obstacles?
How should we define consent, and is there such thing as non-verbal consent?
Should quotas be introduced to increase female representation in politics? (i.e.
should parties have to select 50% women?)

Script Extracts / Resources
Session One: Rule Book
Number one
Make banners of our names and hang them in the corridors so that when we’re pushed
against the walls we can look up and not forget what we are called.
Two
Make statues of the women who have explored, invented, cared for, prevented, written,
sung, created and let them be celebrated on every school day until nobody can say – ‘girls
don’t’ or ‘girls can’t’ anymore.
Three
Give us stories in all subjects that give us girls that go against what we’ve learned. Ones
who don’t just care for boys or for nail-polish but who push boundaries, break codes and
expectations, who say what they think and don’t only like pink.
Four
Expect more from boys. They’re better than the cut-out cartoon characters you’ve given
them. They will become men and the pressure on them to be a certain way is great, so let’s
change that and say masculinity can be whatever you want it to be, as long as it’s not being
mean to anybody.
Five
Recognise that just because you don’t think something would make your sky overcast, there
are at least ten different types of cloud, so listen loud to those who say it’s grey, maybe it
could be you who stops the rain.
Six
Fix your eyes outside of yourself. Things are happening and they should be seen. It is
everyone’s responsibility. The world can be cruel, we should be kind to each other always,
this should be your heart’s rule.
Seven
Prevent irrelevance. No child should be ignored, should feel the door closed in their face,
even if they’ve done wrong, ask them why. Why did you do what you did to me? Did you
want to see me bleed? Did you want to see my flesh crumple on the floor so you could pick it
up and create a sports pitch with it? A place where you could kick and score without having
to worry about losing? Did somebody use you up and scrunch your veins into a nest of twigs,
desperate to be home for somebody but never letting anybody in? I don’t like you, but I don’t
blame you. I blame the culture we’re in, the things that are expected of us.
Eight
Enough is enough. Stay tough but soft. This means reprimand, but understand. Stop this
hierarchy assigned to bullying – racism recognised immediately, homophobia secondary,
sexism dismissed with a quick ‘well, that’s just how it is’. No, that’s how you let it be, so DO

NOT let it be, for me, for you, for your own kids who will one day need to walk in a world
where they can feel safe and be heard.
Nine
If you’re lucky enough to find friends who love you even on your worst days, trust what they
say and hold them close when times are tough. Enough people will try to trick you in life, but
if you have friends you’ve been good to, hopefully they can help you climb to your bright spot
in the sky.
Ten
Respect women, respect girls. Respect yourselves. Remember you are everyone who’s
gone before you and you are nobody that has ever been, so make it count, make it special,
make a difference, make people listen, love the women who have loved you and watch us
make the world move to a better place –
together, we can face the things that try to drown us, replace the suffocation with ambition
the shouting with listening
the doubt with minds to be proud of
the loneliness with togetherness –
all together now, He For She and She for He
And All for One and One for All
Stand tall
We will catch you if you fall.

Session Two: Statistics Sheet
Below are a collection of facts about the representation of women in the media, both in
regard to professional representation, and the way in which women are presented.
1

The highest paid female movie star is Angelina Jolie who earns $33m per movie,
less than half RDJ’s cheque per Iron Man film.

2

Women’s representation on the news has gone from 36.9% in 1999 to 36.3%.

3

Only 28.4% of speaking roles in 2012 in the top 100 films went to women.

4

11/15th of Disney films have over 50% male dialogue, including ‘Frozen’ with 57%
male dialogue.

5

Male actors are most likely to get more lines at 42-65, whereas female actors are
most likely to get more lines at 22-31.

6

There are four times as many male columnists as female in the top three American
newspapers.

7

69% of girls say that advertising influences their idea of a perfect body.

8

44% of average or underweight women believe that they are overweight.

9

For every one female character in films, there are 2.24 male characters.

10
11

Only 29.2% of children’s films have a female protagonist.
Women are three times more likely than men to be used in an advert as a user of a
product rather than an authority on it.

12

Only 3% of adverts feature women as professionals.

13

37% of films fail the Bechdel Test.

14

Of the 200 highest grossing films from 1995-2015, 100% of those by all-female
writing teams passed the Bechdel Test, 62% with a mixed-gender writing team
passed, and 47% with an all-male writing teams passed

15

18% of film directors were women in 2015.

16

78% of women believe they are overly sexualised in adverts.

17

Nearly 15% of Cosmopolitan articles are focussed on attracting men to some degree.

18

37% of the articles in the top four teen magazines are about appearance.

19

By the time a young person turns 17 they have received 250,000 commercial
messages through the media.

20

Models weigh 23% less than the average woman.

Session Three : Everyday Sexism
1. Everyday Sexism
All over the world, girls and women continue to experience sexism on a variety of levels, in a
range of contexts. Whether it is unwanted comment, or an act of violence – sexism can have
a significant effect on women’s confidence, aspirations and well-being.
The Everyday Sexism project exists to catalogue instances of sexism experienced on a day
to day basis. It exists to show the world that sexism does exists, it is faced by women every
day and it is a valid problem to discuss. Below are some accounts of sexism faced by young
women:
“A few days ago, I was browsing a youth activist website and I came across these videos
talking about exercises done in Abstinence-only-until-marriage sex-ed curriculums. I came
across a video that talked about an exercise that includes the speaker telling a story about a
prince trying to slay a dragon to save a maiden. The maiden has too many ideas about ways
to slay the dragon which makes the prince ashamed and the suggestions drain his
confidence. So, without sharing any of his feelings, the prince leaves the maiden for another
maiden who knows nothing about dragon slaying. The lesson was that girls shouldn’t have
any ideas and that if they do, they shouldn’t share them, because it will scare boys away.
After the video, some text said that that exercise was actually being practiced by the
“Choosing the Best Way” curriculum. I happen to be taught by that curriculum, so as soon as
I heard the news, I ran around the house telling everybody about how terrible this was.
“I am 13 years old (I am fully developed through puberty) and a boy in my class last year
playfully put his arm across the doorway so his friends could duck under it. This was fine
until a few seconds later when I approached the door he made a point of drawing his arm
away from the door touching my boob as he did. I said ‘get off me you perv’ and after that he
called me ‘frigid’ or ‘lesbian’ every time he saw me…”
“I was in a queue in a shop with my mum and a man stood way too close behind me and I
didn’t realise until my mum told me to come stand in front of her, I asked her what happened
when we got out the shop and she said he tried to touch my butt.”
“There’s this guy in my high school who says very openly that he is depressed. He also
gropes a lot of the girls in my grade, and makes us feel very uncomfortable. He puts his
arms around our waists, squeezes us, “massages” our shoulders, “tickles” us and
“accidentally” brushes up against our chests. We can’t say anything because he’s
“depressed” and he “doesn’t mean it in the wrong way” and we should be more considerate.
I don’t know what to do. I hate it. I don’t want to say anything and then be responsible if he
does something to himself."
“When boys in my school got bored in lessons, they would grope girls in my class. They
would grab their bums and boobs for fun and laugh about it afterwards. The girls getting
harassed decided to tell a teacher in the school. After the teachers decided to intervene
people started complaining saying that the girls were ‘making something out of nothing’,
‘being oversensitive’ and ‘should learn to take a joke’. It made me sad to see how 13 and 14
year olds had already learnt to silence victims.”
“Not a big deal where I’m from (Ireland), but I get catcalled everyday by the builders working
on my neighbours’ house. I walk to school at 8am, home at noon for lunch, back to school at
1pm, home again at 4pm and every time they say things like, “give us a kiss sweetheart” and
“won’t she make a fine wife” and “they should make those school skirts shorter”.” I’m 14!!!

“A conversation between me and a boy who I shall call Barty. Is also racist.
Barty: Whose maths class are you in?
Me:
Mr. Hanson’s
Barty: Who’s that? He’s not a Year 7 teacher…
Me:
He teaches double advance classes. I take advanced Algebra One.
Barty: Are you sure? It’s probably just pre-algebra
Me:
Yes I’m sure!
Barty: But you seem like a regular girl! You’re not even Asian!
Me:
I am a regular girl!
Barty: Regular girls aren’t that good at math.
Me:
Alex is in my class and he’s pretty regular…
Barty: But that’s different, he’s a boy. Only nerdy girls bother with math, cause you don’t
need math to take care of babies.”
“Recently, my sister was at a gas station, putting air in her tires. A man went up to her and
said, “A little thing like you shouldn’t be pumping air.” My sister is a former Marine.”
“I recently had my first kiss. I had only known the boy for a short period but he seemed nice
initially. Coincidentally, at the same time we had scheduled a second date, a teacher of mine
asked him to read through some coursework of mine because he was good at the subject
and was several years older than me. I had left it in my room (I was a boarder at the college)
and so we walked over to get it. I invited him inside even though it was against policy
because I didn’t want to seem rude. He only looked over the essay very briefly before sidling
right up to me and kissing me. I was initially fine with this but he kept pushing further, first
getting us to lie down on the bed, pulled the covers over us, straddled me when I had made
it clear with body language that I was not going to straddle him and groped and kissed me in
inappropriate areas. I was totally clueless in how to act. I pulled away multiple times, I
resisted his hands pushing me into positions but he didn’t stop. It became very clear that in
his eyes this was foreplay and so I addressed him directly about it and he brushed the
suggestion away. He knew that this was my first proper interaction with a boy and because
he was considerably older than me (he was four years my senior) he should have been old
enough to realise that this was inappropriate. I eventually had to forcefully tell him to stop at
which point he lied that someone had seen us through my window and scarpered. He never
spoke to me again. I felt angry and taken advantage of and I’m really annoyed that some
men think that because you’ve kissed that means that they’re entitled to have sex with you.”
“Before leaving home to go to the park, I was told by my mother that I maybe shouldn’t wear
the new skirt I had bought, because I might get catcalled or harassed. Does that mean it’s
my fault for having a female body if I do get harassed? How is that fair? I am 14 years old. I
should not have to put up with grown men staring at my thighs.”

Session Four: Working with an extract of text
Extract – Layla’s Room (p.6-7)
Layla:
I do know, for example, that one time, me and Monica got caught
shoplifting some lipstick. It’s not something I’d done before, but
Monica loved doing these selfie parties and we’d ran out of make up
to make us look more likeable and of course we had no money /so
we –
Monica:
We went to the shops and there was no stopping her, Layla, once
she gets something in her head it’s like, that’s it, she is on a mission.
Determined, that girl is, I wish I could be a bit more like that, but I’m
so easily distracted /so –
Layla:
Monica gets distracted by some cute boy buying tampons – like
hello, if a boy is buying tampons then it’s pretty likely he’s got a
girlfriend and that he’s a decent sort of guy who’s unlikely to give out
his number to any admirer but whatever. She’s just staring straight at
him, not noticing who’s watching her as she puts some lipstick in her
pocket and the security guard swoops over and soon enough I’m
begging /for us –
Monica:
I end up begging this huge security guard to let us go home
unpunished, cos my mum is ill – which was true at the time – and if
she found out she might die – which wasn’t so true I suppose but I
had to save us cos Layla / was –
Layla:
I was doing all the work because I felt really bad that I hadn’t shook
Monica out of her day dreaming when I’d seen what was happening,
so I used all the reasoning I could with the big guy in the small room

full of CCTV. I told him we were victims of marketing ploys to get us
obsessed with our looks and we couldn’t be expected to afford the
life we were supposed to lead and/ he –
Monica:
He was sweet. He gave Layla a tissue to wipe her tears and he said
he didn’t want to cause my mum any extra stress, so he let us go
with a 12 month ban from all their stores, but no police involvement,
thank god, but that’s when/ I knew –
Layla:
I knew Monica’s obsession with looks wasn’t good for me, so I
started to lay off the selfie nights and trained myself to not care about
how many likes a picture got and Monica was not happy about that. I
guess that’s when she started seeing more of –

