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Drama Session Plans  
 
 
Learning outcomes 
 
These resources are designed to continue to embed ideas and dramatic techniques 
explored in Rise Up into the student’s learning and assist them in applying these ideas to 
their own work.  
 
Summary 
 
Students will have the opportunity to develop their skills in numerous areas within the Drama 
curriculum. The plans aim to enable students to create monologues, build character back-
stories and imagined future life, explore ideas around segregation and the marking of 
territory, investigate the role of performance poetry within plays and narratives, draw upon 
the example of the Freedom Riders to recognise and fight oppression in their own lives and 
on gain more information on writing reviews. These session plans may be adapted or 
combined to suit the needs of your pupils. We’d be very pleased to hear your feedback, or 
any suggestions you have for developing these resources further. 
 
About Theatre Centre 
 
Theatre Centre empowers young leadership and youth activism through the arts, supporting 
and transforming children and young people to change the world by enriching their learning 
and leadership potential with theatre productions, creative projects and resources. 
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1. Building a monologue 
 
Aim:  

 To develop student’s understanding of the internal world of the Freedom Riders  

 To explore points of dramatic significance within the play and creatively consider how 

the characters respond to these events 

Resources: 

 Script Extract 1  

 Character description/Character Monologue  

 Freedom Rider Profiles here 

 

Activity  Description 

Introduction  The Freedom Riders were ordinary people in extraordinary 

circumstances. During this exercise, students will have the opportunity 

to explore, and imagine, the internal responses of the riders to a 

pivotal moment within the freedom ride; filling in the gaps in the factual 

information with their own creative input.  

The students will create their own monologues based exploring the 

character response to the fire-bombing of the bus in Anniston, 

Alabama.  

Vocal Warm Up Follow this simple vocal warm up:  

 Good Posture: Ask the students to keep their feet flat on the 

floor, shoulder width apart, balanced equally on both legs. Tell 

them to keep their head up and shoulders back and that every 

part of their body should be in the same line. 

 Lip trills: Ask them to create a raspberry sound by loosely 

placing their lips together and to experiment with different 

consonant sounds, like "h" and "b."  

 Sirens: Ask the students to start with the lower register of their 

voice, using the vowel "o" first. Tell them to go as low as they 

can possibly go with their voice, mimicking the sound of a siren 

-  going from their low vocal register to the highest part of their 

voice. When they reach the highest point of where their voice 

can go in terms of pitch, tell them then come back down to their 

start note.  

 Tongue twisters: Try a few tongue twisters i.e. “Unique New 

York, New York Unique” and “If two witches were watching two 

watches, which witch would watch which watch?" This will help 

prepare the voice for difficult consonant clusters.  

Reading 

character 

 Ask the students to read through the distributed character 

profiles and choose a Freedom Rider (p.6/7 – the Facts) on 
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profiles which to focus. Ask the students to select at least two pieces of 

this information which they can draw upon to create a 

character. Tell them to bear this information in mind as they 

move into the next exercise.  

Reading 

through script 

extract 

 Ask the students to get into groups of 4, distribute the text 

extract (Script Extract 1) amongst the students and ask the 

students to allocate roles within their groups:  

 

1. Mob/TY/Uncle George  

2. Dayz/Rider 

3. Em/Rider 

4. White Girl 

 

 Then, ask them to read through the extract x 2  

Building a 

monologue 

 Distribute the “character description” worksheet and ask the 

students to respond to the points on this page. Once they have 

completed this exercise, ask them to turn the page over and to 

start to build a monologue for their character – drawing on the 

information they have generated within the character 

description, and using the prescribed “prompts” as triggers. 

Creating a monologue will give the students a chance to reflect 

on what their character has seen and the emotions they are 

experiencing. Set the students a time period in which to 

complete this task. 

  Once they have completed their monologues, ask them to 

partner with someone and to read their monologues to each 

other. After they have both taken turns, encourage them to 

feedback, using the following pointers:  

 

1. Talk about one aspect of your partners’ monologue that 

you felt provided new information about the character 

2. Talk about one aspect of the monologue that you found 

particularly moving and why 

3. Raise 1-2 points that you think could be improved upon  

Rewrite and 

perform  

 Give the students 5-10 min to rewrite their monologues and 

then ask for volunteers to perform what they have created. If 

there is time, ask each group to perform the scene (Script 

Extract 1) followed by each of their character monologues. 

Feedback as a group.  
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Session 2: “The Little White Girl” 

Aims:  

 To explore the power/impact of the individual voice in dramatic terms 

 To begin to create a backstory and an imagined future life for a character, based on 

actions/information outlined in the play  

Resources/extracts 

 Script extract 2  

 Flipchart paper/markers 

Activity  Description 

Introduction  Following the fire-bombing of the bus in Alabama, the mob 

surrounding the bus converges on the riders - continuing to attack and 

strike the riders. Against this background of hatred, a little girl chooses 

to help the Freedom Riders - giving them water and care.  

This session encourages students to consider a backstory for this 

character and, in doing so, imagine a context for her actions – in 

addition to exploring the possible future consequences of these 

actions. The session also encourages the students to consider the 

power of individual voice, in terms of the human experience and 

dramatic impact.  

Warm up  Ask the students to think about a moment that they believe has 

been an important or defining point in their lives, however big 

or small. Then, ask them to create a frozen picture of this 

moment – emphasising that they will not have to explain this 

image. Once all the students have created an image, split the 

groups in half and let each half look at the other half of the 

group. In watching, explain that the focus is not on trying to 

“guess” what the still picture is – but on looking at the range of 

pictures created and on thinking, for themselves, what these 

moments are in their own lives.  

Reading scene 

and gaining 

information  

 Distribute the edited extracts and ask the students to read 

through the scene. Then, in groups of 4/5 ask them – on a 

piece of flipchart paper, to write down everything they know 

about the little girl, particularly thinking about: 

 

- Her family, who they are and what they do 

- Characteristics/character qualities  

Reading 

through script 

extract 

 Explain that that are a lot of factors that could have contributed 

towards this little girl taking the actions that she did - and 

moments that she has been involved in/seen could be one of 

those factors. In order to help get a sense of what these things 
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may have been, ask the students to:  

 

- Create 3 still pictures of moments that this little girl has 

seen/been involved with in her life, that you felt could 

be significant in shaping her character. As they are 

creating the images – the students must include one 

line, which sums up how the girl felt about 

seeing/experiencing these things. This line can be 

spoken by the girl in character or by the whole group. 

Once the group has created the pictures, ask them to 

find a way of connecting the images to each other, 

possibly using the spoken line. Select a few groups to 

watch and give the whole group an opportunity to offer 

feedback.  

The aftermath   Lead a discussion with the students regarding the aftermath of 

the girl’s actions. To illustrate a moment of this aftermath, 

explain that they are going to dramatise the evening meal at 

the girl’ house. Explain to the students that this meal happened 

on the evening of the bus’s firebombing. Ask the students to:  

 

- Create a still picture of the family around the dining 

table. Tell the students to decide on the characters that 

are present in the scene and on what these characters’ 

headline responses are to the little girl’s actions that 

day.  

- Ask groups to volunteer to present their image to the 

rest of the group. When the image is being presented, 

the teacher can do one of two things to bring this 

scene to life:   

 

I. “Thought-track” each of the characters  

II. “Press play” and see the scene come to life, 

pressing stop when you want to bring the 

action to a close”.  

 

- Ask for feedback – focusing on any new information 

that has been discovered about the girl through the 

responses of her family.  
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Consequences 

of the aftermath  

 Inform the students that, after her act of brave rebellion – this 

girl and her family were ostracised by the community and 

eventually forced to leave the area.  

 Explain to the students that they are going to explore the 

impact of this event on the girl, as she progressed through her 

life. In the same groups, ask them to create a video message – 

i.e. a spoken message with visual action - from the girl to the 

Freedom Riders– but as a young adult. They should create this 

message as a group. In the message, they could reference:  

 

- What the girl saw 

- How it made her feel 

- Why she thought it was wrong 

- Why she did what she did 

- What has happened to her since  

- What she is doing now.  

 

 Once this video message has been created, ask a number of 

groups to perform it to whole class and create opportunities for 

feedback.  
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Session 3: The Marking of Territory and Segregation 
 

Aims:  

 To enable the students to physically experience segregation and to gain the 

emotional impact it can have  

Resources 

 Masking tape  

 

Activity  Description 

Introduction  The right for equal access to spaces, rooms and places, irrespective of 

race and privilege - is at the heart of the Freedom Riders protest. In 

this session, students will have a brief introduction into the principles 

of segregation, and how people identify/attach to their territory. During 

the session, students will have the opportunity to experiment with 

these principles and transfer them on staging a different story.  

Bringing 

students into 

the space   

 Prior to the lesson, use masking tape to divide the room into 

two parts – resembling the following diagram. Make sure the 

floor space is more much cramped than the chair section – 

place 15 chairs or so into the “chair section”.  

 

 

  

 

 As students come in, ask alternate students to sit either in the 

floor section or on one of the chairs. Tell the students on the 

floor that they are not allowed to go into the “chair” section.   

 As the students are entering the room, choose one of the 

students in the “floor section” to pass a note to. On this note, 

write that you would like the student to cross over to the chair 

section and ask them to demand that one of the seated 

students gives up their chair, on a given signal. Write down a 

signal for this happening i.e. when you cough, when you 

stretch, when you tap the whiteboard.  

Chairs Floor  
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Talking about 

the play  

 

 

 

 

 

 

 

 

 As a pretext, initiate a discussion on the main ideas explored in 

the play, notating students’ comments on the whiteboard. Ask 

the students if they remember any particular scenes that clarify 

these ideas. When you are asking these questions, only 

choose the students who are seated on the chairs. At a point of 

your choosing, give the signal to the pre-selected student and 

this student will cross over from his floor area and approach a 

student and ask to sit on their chair. Let it play out until it 

reaches a natural end or becomes difficult.  

 Ask the students to turn to the person next to them and discuss 

the following points:  

 

- How did you find being on the floor/chair? 

- How did it feel to be ignored/listened to?  

- How did you feel when the floor person crossed the 

line?  

-  

 Come back together as a group and feedback on your partner 

discussion. 

Segregation as 

a narrative 

concept  

 Explain to the group that you are going to continue to explore 

the idea/theme of segregation, but at a slight distance from the 

play.  

 Ask the students to get into groups of 4/5 and to quickly create 

two group statues – one called Segregation and the other 

called Togetherness.  

 Ask each group to create a narrative poem of up to 10 lines 

that moves between “segregation” and “togetherness.” It 

doesn’t have to rhyme – it just has to tell a story. Explain that 

they can draw upon the stories of the Freedom Riders or 

experiences of segregation in their own lives. Explain that the 

poem must start with the group statue of “segregation” and end 

with the group statue of “togetherness”. As they move, they 

can choose how the lines of the poem are shared between the 

group and they must find an interesting way of moving between 

the two statues.  

 Choose groups to show – feedback and close.  
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Session 4: Role of Performance Poetry in Script  
 
Aims:  

 To emphasise the importance of rhythm, purpose and pace in spoken poetry 

 To explore and illuminate the role that poetry can play within the narrative 

 To enable students to experiment with using poetry within an alternative narrative 

context 

Resources:  

 Script extract 3 

 Hare and the Turtoise  

Activity  Description 

Introduction  Within the script, “performance poetry” or “spoken word” occupies an 

important stylistic and narrative function. The poetry sections are used 

to communicate information to the audience outside of the dialogue, to 

convey important facts or details and to recap on aspects of the story. 

In terms of the style of the play, the spoken word sections also tap into 

a specific cultural and dramatic tone that adds flair, pace and rhythm 

to the script.  

In this session, students will have the opportunity to apply what they 

have learnt, by relating what they have been doing to an alternative 

story. 

Warm Up   Pass The Clap: Ask students to get into a circle. Explain that 

you are going to clap and then the person on your right is going 

to clap and it will continue round the circle. Explain that the 

rhythm of the clap must be maintained and to not let gaps 

happen between people. Go around a couple of times, making 

the clap more “directional” i.e. moving around the direction of 

the circle and you can build pace as you go around.  

Read poem at 

end of script  

 

 

 

 

 

 

 Remaining in the circle, pass the extract round to the students 

and explain that you are going to read the poem, as a group – 

taking one line each. Encourage the students to retain the 

rhythm of the clapping exercise and the energy of passing the 

line between participants.  

 Once you have read the poem, sit down and lead a group 

discussion exploring some of the following questions:  

 

- What is the purpose of the poem at this point in the 

play? 

- Is there a story that the poem is trying to tell? 

- Is there a line that stands out?  
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Groupwork on 

Poem  

 In groups of 4/5, ask the students to read through the poem 

again. Tell them to think about what parts of the poem need to 

be emphasised in order to make it scan and how rhythm can 

be used to achieve maximum dramatic effect.  

 Once they have read the poem together, ask the students to 

create a simple staging of the poem, within which should be:  

 

- A moment of synchronicity i.e. when everyone is doing 

the same action/movement 

- A moment when everyone has contact with everyone 

else 

- A moment of stillness  

Experimenting 

with a new story 

 Explain to the group that they are going to experiment with 

looking at a different story and seeing how spoken word/poetry 

can be used within this story. Hand out of the story of the Hare 

and the Tortoise to each group.  

 Ask the students to read through the story and to choose a 

point in the narrative when something specific needs to be 

communicated to the audience – a set of facts, a particular 

character’s perspective or an aspect of the story that needs 

emphasis.  

 Ask the students to create a short poem of 20 lines max – tell 

them that they can divide this up and work on it in pairs or 

individually or work on it as a whole group. Again, ask the 

students to consider what parts of the poem need to be 

emphasise in order to make it scan 

Staging the 

poem  

 Once they have read the poem together, ask the students to 

create a simple staging of the poem, sticking to the principles 

above. 

 Ask for groups to show back 

 Feedback and close.  
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Session 5: Change/choice and voice  
 
Aims:  

 To help young people to understand the power of the individual voice 

 To help young people identify what they would like to change in the world  

Resources:  

 Change-line  

Activity  Description 

Introduction   The story of the Freedom Riders – and the story of the play – is a 

stark reminder of the power of individuals and groups to use their 

agency to change their worlds. It is a call-to-action for people – young 

and old – to work together to recognise the injustices of society, to 

protest against them and to create the change they seek.  

This session will enable young people to continue to address injustices 

they see in society and to begin to consider how they can work 

towards creating change, in their own lives and in the world beyond.   

Warm Up   Ask the students to choose one point in the room and walk 

towards it. Then, ask them to choose a different point in the 

room and to walk towards that – build this up until they each 

have a “route” of four points.  

 Once they have got their four points, prescribe a variety of 

movement qualities i.e. tell the students they are in a rush to 

catch a bus, that they are on the way to meet someone that 

they are excited by, that it’s just started raining, that they are 

on their way to an exam etc.  

 Then, ask the students to travel between the points again. This 

time, as they reach each point - ask them to think of something 

or someone that is important to them and to carry this to the 

next point – ask them to consider how this affects the way that 

they travel.  
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Freedom 

Riders’ 

“change-line”  

 

 

 

 

 

 Ask the students to get into pairs and hand out the change-line 

to these pairs. On one side of the paper, there is a change-line 

entitled “Freedom Riders” and another entitled “You”. Ask them 

to consider the Freedom Riders change-line first. Complete the 

boxes in this change-line.  

 Once the students have completed the Freedom Riders 

change-line, ask them to choose seven points in the room – 

these seven points correspond to the seven boxes in the 

change-line. Ask them to move between these points, stating 

their “answers” when they arrive at these chosen points. Ask 

the students to be aware of how they move between each point 

and be aware of the pictures they are creating. Both students 

need to play an active role in this sequence; they could 

perhaps take it in turns to say the lines.  

 Ask a few pairs to present what they have done.  

Students’ 

“change-line”  

 Next, in the same pairs, ask the students to make a list of the 

social problems they see in their world. Together, choose one. 

 Focusing on this problem, ask the students to work through the 

same timeline, but focusing on themselves as the agents of 

change.  

 Once the students have completed this – repeat the mapping 

exercise as above. Ask the students to map out seven points in 

the room and continue as above.  

 Show, feedback, close  

 

 

 

 

 

 

 

 

 

 

 

 

 



  www.theatre-centre.co.uk 

Session 6: Writing a Review   

Aims: 

 To help students confidence in writing a review and develop essential skills in critical 

thinking.  

Activity  Description  

Introduction   When thinking about reviewing a piece we automatically think about writing but 
there are many different ways reviews can be shared. You may wish to think 
about creating reviews for TV, radio, websites as well as newspapers. This 
activity will allow you to create an imaginative response to seeing the play, 
thinking about all aspects of the production.  

Preparation  After seeing the performance make some initial notes: what was the play about 
and what happened in it? How do you feel after seeing the piece? Why? What 
do you remember most strongly? Why? What did you like and dislike about the 
production? 
 
Remember a review is about sharing your views on a piece supported by 
examples to illustrate your ideas and thoughts. 

Creating the 
review 

 Start with a strong image that will get your audience’s attention and 
introduces the play. i.e. “Despite the title, there's nothing wooden about 
Cirque Alfonse's joyous, homespun circus show. Originally created in a 
Quebec barn, it features three generations of the Carabinier family 
(including two-year-old Arthur), a local band and some friends who just 
happen to have worked with some major-league circus outfits” (Lyn 
Gardner, The Guardian on Timber)  

 

 Once you have done this, include a SHORT synopsis of the play. What 
genre is the play? Comedy, tragedy, political, etc. Remember a review is 
much more than just repeating the plot. 

 

 Think about how the play made you feel and how it relates to your life 
 

 Move on to your likes and dislikes of the piece. How did the actors bring 
the characters to life? Try to reference the design team and reflect on the 
use of the production elements – sound design, set design and music – 
and the ways in which they gave the production meaning and flair. Use 
the names of the designers and actors where relevant.  

 

 What effect did the play have on you and the audience around you?  
 

 Do you think the creative team achieved their vision for the production? 
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Script Extracts/Resources 

Session1: Building Freedom Rider based-character monologues 

 Script extract 1:  

DAYZ: The Freedom Riders don’t have any sense of fear as they drive into 
Anniston, despite warnings about the white mob, who are gathering in 
large numbers outside the bus terminal. 

 DAYZ INDICATES TY AS MOB 
MOB/TY: Hey, stop. Stop them. This bus full of Yankees, Jews and uppity 

blacks sitting in the wrong place. We’ll show them their place.  
 [SHOUTING AT THE OCCUPANTS OF THE BUS] 

Hey! You, you in the bus. You in our country now, no darkies and 
Yankees going to tell us how to behave. 

DAYZ: They’re surrounded by trucks and cars full of white folks, some still 
dressed in their Sunday come-from-church clothes, banging on the 
side of the bus, shouting hate. 

EM: Then finally the driver eases them out and they get hopeful, driving out 
of town.  

MOB/TY:  You take your filthy ways back up North or we going to string you up. 
RIDER/DAYZ:  Thank god we outa that place.  
RIDER/EM:  Why can’t we drive faster? They still behind us. 
MOB/TY:  Stop them.  Stop them negro lovers. 
RIDER/DAYZ:  What’s that noise?    
RIDER/EM:  Sweet Jesus, the tyres.  The tyres are flat. 
MOB/TY:  We got em now, boys. 
WHITE GIRL: There is a commotion outside so I walk to the front of the store to see 

what is going on. The bus is swerving about all over the road. It slows. 
Stops. The driver gets out, looks at the tyres and when he sees how 
flat and hopeless they are, he just walks away  

RIDER /DAYZ: You can’t leave us here! 
WHITE GIRL:  He just walks away as the crowd surrounds the bus. 
UNCLE GEORGE/TY:Let’s have us some fun.  
RIDER/EM:  Our Father which art in heaven, hallowed be thy name. 
UNCLE GEORGE: You going to roast in the fires of hell. 
WHITE GIRL:  I watch as a man raises his arm out of the crowd.  
RIDER/EM:  Thy kingdom come, thy will be done, 
RIDER/DAYZ:  Stand back from the window! 
MOB/TY:  You there, give us a hand. 
RIDER/EM:  On earth as it is in heaven. 
UNCLE GEORGE: We’ll show you a real southern welcome. 
WHITE GIRL: And with a crowbar he’s breaking out one of the back windows of the 

bus.  
RIDER /EM:  Give us this day our daily bread. 
UNCLE GEORGE: Burn negro lovers, burn. 
RIDER/DAYZ:  They got torches. 
RIDER/EM:  Forgive us our trespasses, 
RIDER /DAYZ: They going to burn us? Alive? 
UNCLE GEORGE/TY:Throw it in! 
RIDER/EM:  As we forgive them that trespass against us. 
WHITE GIRL:  There’s a flash of flame and smoke all billowing black.  
RIDER/DAYZ:  Can’t see. 
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RIDER/EM:  Can’t breathe. 
UNCLE GEORGE: Burn them! Burn them alive!  
RIDER/EM:  Get the door open. 
RIDER/DAYZ:  I’m trying. 
RIDER/EM:  Try harder. Two, three, together and push! 
UNCLE GEORGE: Don’t let em out. 
WHITE GIRL: There’s coughing and screaming and banging against the door. And 

the reason they can’t get out is the men leaning on the outside of the 
door 

RIDER/EM:  Deliver us from evil. 
RIDER/ DAYZ: We all going to die. 
UNCLE GEORGE: Oh my god, the engine’s on fire. Move back.  The fuel tank’s gonna 

blow.  
WHITE GIRL: Boom! The bus door bursts open and people spilling out onto the 

ground.  
UNCLE GEORGE: Don’t let them get away. 
WHITE GIRL: All around people are gagging, crawling, trying to cough the smoke 

out of their chests.  
RIDER/DAYZ: Water. Please give me water. 
UNCLE GEORGE: Go inside now. 
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 Character Description:  

 

Character Name:  

 

 

 

Age:  

 

 

 

Where they come from:  

 

 

 

What they did before the freedom rides:  

 

 

 

 

What they might have been doing on the bus before this scene:  

 

 

 

 

Who is their closest ally on the bus:  
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 Character Monologue: 

My name is…. 

 

 

 

 

I came on the Freedom Ride because…. 

 

 

 

 

When I first saw the mob I thought that…. 

 

 

 

 

 

But just as we managed to drive away, the bus started to slow down and… 

 

 

 

 

 

So, what I am going to do next is… 
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Session 2: “The Little White Girl” 

 Script Extract 2 

CJ:   No bows.  
EM:   Little white girl  
 CJ ADJUSTS TO THE ROLE 
   With a little white southern voice 
WHITE GIRL/CJ: Okey dokey.I am 12 years old. My folks have the grocery store beside 

the house and the name of it is Forsyth and Son Grocery. No black 
people ever get served in our store. My moma says 

MA/TY:  We keep things nice. Our customers like things a certain way.  
EM AND DAYZ BECOME WHITE LADY SHOPPERS WHO ALWAYS SPEAK IN 
UNISON LIKE A COUPLE OF BUDGIES 
SHOPPERS:  

Oh we do. We do. 
MA:   And we don’t want no trouble.  
SHOPPERS:  No trouble. 
MA:   The coloured folks can do they shopping down their part of town.  
WHITE GIRL:  Why? 
MA:   You understand, they eat different things. 
SHOPPERS:  Mmm. Things.  
WHITE GIRL:  Like what, Moma? 
MA: Just different, honey, that’s all you need to know. Take my word for it, 

if folk looks different, they gonna eat different, they gonna be different.  
SHOPPERS:  Different, different, different. 
MA: Can’t change that. How the good Lord made us. And I don’t want you 

go catching nothing. 
SHOPPERS:  [SHUDDERING] Bad habits. 
WHITE GIRL:  Like what, Moma? 
MA: Like asking questions all the time. We like things they way they are. 

Everybody know their place. And we all happy that way. 
SHOPPERS:  We happy. 
WHITE GIRL:  [SKIPPING AROUND] Everybody happy! 
   Till one day [NOMINATING TY] Big Uncle George says 
UNCLEGEORGE/TY: We hear there are some agitators coming down from the north. But 
don’t you worry, darlin, me and some of my friends got a surprise party planned for them. 
WHITE GIRL:  And he kind of laughs. And I do too cos I love a party. 
 
(ATTACK ON BUS HAPPENS – SCRIPT EXTRACT NOT INCLUDED HERE)  
 
WHITE GIRL: But I don’t go. Instead I am walking right out into the middle of that 

crowd. I pick me out one person. I wash her face. I hold her. I give her 
water to drink. Here lady, drink this water. It’s good and cold. Make 
you feel better. She real thirsty.  As soon as I think she going to be 
okay, I pick out somebody else. And then somebody else. It was the 
right thing to do.  

PATROLMAN/EM: Okay, this the highway patrol, you’ve had your fun. Let’s move back. 
WHITE GIRL: I never forget this day in all my life. Fore this, my folks always right, 

telling me mind my business. Not any more. This is my business. No 
matter I am from the White South, I have a choice. 
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Session 4: Role of Performance Poetry in Script  
 

 Script extract 3  

This is the thing. 
Though the time seems long, 
Your days don’t have to be like this  
For ever. 
This is your business,  
This living business,  
This loving business,  
This being alive. 
This is the thing. 
You have a choice,  
A voice,  
To use,  
To lose. 
One bead on the necklace leads to another. 
Footprints on the road mean it’s been walked before  
By a sister, a brother, 
Before 
Your  
Days began. 
This is the thing. 
They were expected to surrender. 
They have not surrendered. 
A little girl’s kindness in a field of flame. 
A teenager refusing to play the game, 
And give up her seat on account of her race, 
Know her place, 
Take shame. 
Instead, like Rosa Parks, she leave her name  
To history and to those who came 
And took action after.  
They were expected to surrender. 
They have not surrendered. 
This is the thing. 
This is your business,  
This living business,  
This loving business,  
This being alive. 
This is the thing. 
You have a choice,  
A voice,  
To use,  
To lose. 
One bead on the necklace leads to another. 
Footprints on the road mean it’s been walked before  
By a sister, a brother 
Before 
Your  
Days began. 
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The Hare and the Tortoise  

There once was a speedy Hare who bragged about how fast he could run. Tired of hearing 

him boast, the Tortoise challenged him to a race. All the animals in the forest gathered to 

watch.  

 

The Hare ran down the road for a while and then and paused to rest. He looked back at the 

tortoise and cried out, "How do you expect to win this race when you are walking along at 

your slow, slow pace?" 

 

The Hare stretched himself out alongside the road and fell asleep, thinking, "There is plenty 

of time to relax." 

 

The Tortoise walked and walked; never ever stopping until he came to the finish line. 

 

The animals who were watching cheered so loudly for Tortoise, that they woke up Hare. The 

Hare stretched and yawned and began to run again, but it was too late. Tortoise was already 

over the line. 
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Session Five: Change, choice, voice: Change-lines  

Freedom Riders                                                                                 You  

 What was the problem?  

Why did they feel they were the ones to address 

it? 

What were their principles?  

How did they start? 

What were the challenges?  

What did they achieve?  

How did their world look different?  

What is the problem? 

Why do you feel you are the ones to address it? 

What are your principles? 

How might you start? 

What might be the challenges?  

 

What do you hope to achieve?  

 

How will your world look different?  

 


